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Background context 

One of the aims of the Money and Pensions Service  
is to ensure all children and young people receive  
the financial education they need to be able to 
manage their money well and make the right  
financial decisions later in life as they become  
more independent of their parents/guardians.  

There is a range of evidence from research on child 
development that indicates the importance of starting 
to support and encourage financial capability early, 
from the age of three and certainly before the age  
of seven.  

²ƘƛƭŜ ǘƘŜ нлмс /ƘƛƭŘǊŜƴ ŀƴŘ ¸ƻǳƴƎ tŜǊǎƻƴΩǎ  
Financial Capability Survey began to understand  
what children aged four to six are learning about 
money, this research aims to explore further what 
financial capability looks like prior to seven years  
of age, how it might be measured and how it might  
be supported by parents and those working with 
children under the age of seven. 

Research objectives: 

¶ What financial behaviours, skills, knowledge  
or attitudes can be observed amongst four to  
six year olds? 

¶ Which of these financial behaviours, skills, 
knowledge, attitudes and experiences may  
be particularly valuable indicators of financial 
capability in practice and helpful in the 
development of financial capability? 

 

 

¶ How might financial capability in four to  
six year olds be measured effectively to  
indicate higher or lower financial capability? 

¶ What experience of financial capability do  
parents have and how is this communicated  
to their four to six year olds (if at all) currently? 

¶ What aspects of financial capability do  
teachers and childcare providers communicate  
to four to six year olds currently? 

Research programme 

In 2019 the Money and Pensions Service  
commissioned independent research agency  
DJS Research to carry out qualitative research  
to assess the financial capability of four to six  
year olds.  

Although qualitative in nature, we captured  
views and opinions from: 

¶ 39 children aged four to six years; 

¶ 75 parents of children aged four to six years; and 

¶ 71 teachers and pre-school childminders/  
educators. 

The study generated a wealth of qualitative data in 
the form of video output, transcripts, self-completion 
questionnaires and focus group activity outputs e.g. 
heatmaps.  

 
 

Research aims & purpose 
Evidence suggests that those with a high degree of financial capability in 
adulthood have in many cases developed this throughout their childhood. 
The Money and Pensions Service has conducted extensive research into 
financial capability in children and young people aged seven to 17 years, 
however a knowledge gap was identified amongst four to six year olds.  
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Methodological approach 
In order to meet the objectives of this study, we adopted a tri-fold  
methodology in order to incorporate the three distinct research audiences. 

20 in-home paired depth interviews with children four to six years:  

These sessions incorporated a range of activities with the children, including: coin recognition, spending  
vs. saving choices, understanding needs vs wants and awareness of money vocabulary alongside a range  
of discussion topics.  In addition, parents completed self-completion questionnaires in order to gather more  
detailed insight into their financial capability. 

Ten focus group discussions with parents of four to six year olds  
(one conducted online) 
The main content of these sessions were discussion based, though also incorporated a self-completion 
questionnaire about their financial capability, which parents completed at the start of the session. During the 
session parents also ƛŘŜƴǘƛŦƛŜŘ ƻƴ ŀ ΨƳƻƴŜȅ ƳŀǇΩ ǿƘƛŎƘ ƳƻƴŜȅ ǎƪƛƭƭǎ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴ ƘŀŘ ŀ ǎŜŎǳǊŜ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦΣ 
ǿƘƛŎƘ ƻƴŜǎ ŀǊŜ ŀƎŜ ŀǇǇǊƻǇǊƛŀǘŜΣ ōǳǘ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴ ƘŀŘƴΩǘ ȅŜǘ ƳŀǎǘŜǊŜŘΣ ŀƴŘ ǿƘƛŎƘ ƻƴŜǎ ǿŜǊŜ ƴƻǘ ȅŜǘ ŀƎŜ 
appropriate. 

Eight online group discussions with teachers and childcare providers 
Teachers completed a series of activities alongside online discussion as part of the session, specifically  
they were: ǉǳƛŎƪ Ǉƻƭƭǎ ŀƴŘ ƛŘŜƴǘƛŦȅƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ŎǳǊǊŜƴǘ ƳƻƴŜȅ ǎƪƛƭƭǎ ƻn a money map. 

 

Fieldwork locations  

Paired depth interviews and focus groups 
were conducted in rural and urban 
locations across the UK (as indicated on 
the map) 

Teachers and childcare providers 
participating in the online group  
discussions were recruited from  
across Scotland, England, Wales  
and Northern Ireland. 

 

Fieldwork timings 

Most of the qualitative fieldwork was 
conducted during w/c 9th, 16th, 23rd  
and 30 September 2019, with one final 
ǇŀǊŜƴǘǎΩ ŦƻŎǳǎ ƎǊƻǳǇ session during  
w/c 11 November 2019. 
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Sample breakdown 
During the in-home depth interviews, we spoke to a total of 39 children aged four to six years of age (along with at 
least one of their parents): 

 

   

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

White British 32 

Asian (Indian, Pakistani) 5 

Dual heritage 2 

  

Urban 25 

Rural 14 

  

Flat/maisonette 8 

Terraced 9 

Semi-detached 14 

Detached 6 

Other (e.g. pub) 2 

Number of children: 
Ethnicity: 

The vast majority of 
children in our research 
sample were from homes 
ŎƭŀǎǎƛŦƛŜŘ ŀǎ Ψ{ǉǳŜŜȊŜŘΦΩ  

This is in line with the 
Money and Pension 
Service segmentation 
demographics, which 
indicates household 
composition of those in  
a Squeezed segment is 
more likely than other 
segments to have at  
least two children. 

Gender: 

20 females 19 males 

IƻǳǎŜƘƻƭŘΩǎ {9DΥ 

Money and Pensions Service macro segments: 

Sample breakdown 

Housing & locality: 

England x 16 

Scotland x 8 

Wales x 7 

Northern Ireland x 8  
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In our focus group discussions, we spoke to 75 parents (from fresh sample to the paired depth interviews) who had 
at least one child aged four ς six years of age: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

White British 61 

Dual heritage 5 

Black British 3 

Other (Asian, white Asian,  
Indian, Caribbean, Pakistani) 

6 

 
 

Urban 50 

Rural 25 

  

Flat/maisonette 15 

Terraced 21 

Semi-detached 21 

Detached 12 

Other (e.g. pub) 6 

Four to four and a half years 2 

four and a half to five years 1 

five to five and a half years 1 

five and a half to six years 1 

Six to six and a half years 2 

six and a half to under seven  
years 

1 

SEN: four to under seven years  2 

tŀǊŜƴǘǎΩ ŀƎŜ ǇǊƻŦƛƭŜΥ /ƘƛƭŘΩǎ ethnicity: 

/ƘƛƭŘǊŜƴΩǎ ŀƎŜǎ όƴǳƳōŜǊ ƻŦ ƎǊƻǳǇǎύΥ 

 

Money and Pension Service segments: 

Housing & locality: 

IƻǳǎŜƘƻƭŘΩǎ {9DΥ 

 

Sample breakdown 

tŀǊŜƴǘΩǎ ƎŜƴŘŜǊΥ 

53 females 

22 males 

Scotland x 16 

Northern Ireland x 16  

Wales x 13 

England x 30 
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We also spoke to 71 childcare providers and school teaching staff: 

 

 

  

 
 

Teacher 54 

Childminder  12 

Other  
(nursey assistant,  
TA, SEN TA) 

5 

Staff job title/role: Year groups: 

Scotland x 19 

Northern Ireland x 18 

England x 19 

Wales x 15 

Sample breakdown 
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Coin and note recognition 

Language 

Children in our study aged five and under, refer to 
pennies and pounds rather than coins and notes. 
Some even use the term dollars as a general term for 
money, suggesting influence from American TV, 
YouTube and gaming is shaping their understanding.  

άI find Woody is watching YouTube, so a lot of 
American kids are obviously talking about dollars.έ  
Mum, four and a half to five years, Squeezed, Belfast 

Over the age of five years children are more 
comfortable with the terms coins and notes. 

Symbols 
The symbols for £s and ps are not widely known 
amongst children in our study aged four to six years. 
The youngest children, five years or under, can even 
ŀǎǎǳƳŜ ǘƘŜ ϻ ǎƛƎƴ ƛǎ ŀ ΨоΩ ŀƴŘ ǘƘŜ Ǉ ƛǎ ƻƴƭȅ ǊŜŎƻƎƴƛsed 
as a letter in the alphabet rather than denoting pence. 
This is particularly confusing for children in Wales 
attending Welsh speaking schools where a c may be 
used for ceiniogau (Welsh for pence). 

ά{ƛƴŎŜ ƛƴ ²ŜƭǎƘ ǿŜ Ǉǳǘ ŀ ΨŎΩ ŀŦǘŜǊ ǘƘŜ ƴǳƳōŜǊΣ ŀ ƭƻǘ  
of time is taken to translate resources or explaining 
to the children that when dealing with money we  
put a ΨcΩ after it.έ  
Teacher, year one/ two, Wales 

Recognising coin and note values 
At four years of age recognising coin and note values  
is reliant on guess work. At the time of the research 
(September and October) the four-year-olds included 
in the study were either yet to start school, or had 
only recently joined reception class (or equivalent in 
the nations), so learning numbers is still very new, 
making coin recognition tricky. 

 

 

 

 

 

 

 

 

Money skills comprehension 
Within this study, cƘƛƭŘǊŜƴΩǎ understanding of money and related skills are 
limited to a basic comprehension between five and a half and six years, with 
younger children, five years and under, showing few signs of understanding yet.   

Prior to developing any money skills, the youngest children (under five years) in our study describe enjoying spending 
time counting coins (the number of coins, rather than their value), holding coins in their hands, putting them in pockets,  
purses or money boxes. IƻǿŜǾŜǊΣ ǘƘƛǎ ƛƴǘŜǊŜǎǘ ƛƴ ƳƻƴŜȅ ŘƻŜǎƴΩǘ ǎǘŀǊǘ ǘƻ ŘŜǾŜƭƻǇ ƛƴǘƻ ŜŀǊƭȅ ǎǘŀƎŜǎ ƻŦ ƳƻƴŜȅ 
comprehension until around five and a half years. A number of areas are identified by parents, teachers and children  
themselves as indicators of money skills comprehension in children aged four to six years: 
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By year one (children are typically five years old in 
September/October) most children included in the 
research were ŀōƭŜ ǘƻ ΨǿƻǊƪ ƻǳǘΩ ǿƘƛŎƘ Ŏƻƛƴ ƛǎ ǿƘƛŎƘ 
by looking at the number on the coin; however, they 
do not yet recognise coins by sight. Indeed, confusion 
can arise with 5p/50p coins and £5/£50 where the 
larger numbers are less familiar for this age group.  

From five and a half to six years the children in our 
study were able to recognise at least some coins by 
sight, particularly if parents have involved them in 
paying for items when visiting the shops.  

άLΩƳ ƭƻƻƪƛƴƎ ŦƻǊ ǘƘŜ ǎƛƭǾŜǊ ƻƴŜ Χ ƛǘΩǎ ŀ ŦƛǾŜ.έ  
Child, five and a half to six-years, Squeezed, Belfast 

Summer born children in this age group also appear  
to be more confident in recognising coins, perhaps 
because they have been in the education system for 
longer than a child of the same age in the school year 
below.  

How money is used in the real world 

Shopping transactions 
All children aged four to six years included in the 
research have an understanding of the basic premise 
of shopping transactions; a shopkeeper and a 
customer, the exchange of money for goods. 

However, the concept of receiving change (from cash 
transactions) is confusing for all but the oldest 
children (from six years onwards), who are able to 
work out simple mathsΩ calculations, but even then, 
change involving decimal place calculations (pence) 
can be too difficult. 

 άChildren may be used to observing transactions,  
ōǳǘ ǘƘŜȅ ŘƻƴΩǘ ƘŀǾŜ ǘƘŜ ŎƻƴŎŜǇǘ ƻŦ ǘƘŜ ǾŀƭǳŜΣ ǎƻ ǘƘŜȅ 
might assume every transaction involves change. 
They need to understand matching prices and then 
ŎŀƭŎǳƭŀǘƛƴƎΦέ   
Teacher, year one/ two, England 

άWe start to teach coins in year one, but their 
understanding of place value is not consolidated at 
this point so values higher than 20p are hard for 
ǘƘŜƳ Χ ŀƴŘ ǘƘŜȅ ŎŀƴΩǘ ŘŜŎƛƳŀƭƛǎŜ ȅŜǘ ŀǎ ǘƘŀǘ ŘƻŜǎƴΩǘ 
come in until Year four, so pounds and pence are 
really tricky for them.έ 
Teacher, year one/two, England 

 

 

 

Understanding value 
Parents and teachers alike report in the research that 
children aged four to six years struggle to grasp the 
value of money, even once the basics of coin and note 
recognition is established. Instilling a sense of 
monetary value is a priority for parents when focusing 
ƻƴ ƳƻƴŜȅ ǎƪƛƭƭǎΦ CƻǊ ǇŀǊŜƴǘǎΣ ǘƘƛǎ ǎŜƴǎŜ ƻŦ ΨǾŀƭǳŜΩ Ƙŀǎ ŀ 
range of desirable benefits: 

¶ an understanding that some items are expensive, 
means children are more likely to treat them with 
care e.g. tabletsΣ ǇŀǊŜƴǘΩǎ ƳƻōƛƭŜ ǇƘƻƴŜ; 

¶ an appreciation that if something is more expensive 
then you have to save for it e.g. holidays overseas; 

άHe asked which cost more, the holiday to Disney  
ƻǊ ǘƘŜ ŎŀƳǇƛƴƎ ǘǊƛǇ ƛƴ ǘƘŜ ¦YΦ L ǎŀƛŘ ΨǿŜƭƭ ǘƘŜ 
Disney holiday cost thousands, and the camping 
ƘƻƭƛŘŀȅ ǿŀǎ ƘǳƴŘǊŜŘǎΦ IŜ ǎŀƛŘ Ψwow, hundreds, 
ǘƘŀǘΩǎ loadsΩ.έ  
Mum, five to five and a half years, England 

¶ understanding that some items are poor value  
e.g. cheap plastic toys, and not worth spending  
any amount of money on; 

¶ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ǘƘŀǘ ƭƻǘǎ ƻŦ Ŏƻƛƴǎ ŘƻŜǎƴΩǘ ƴŜŎŜǎǎŀǊƛƭȅ 
mean a higher value; and 

¶ consideration that different items have different 
price points (values) and all things are not equal. 

ά¢ƘŜȅ ŜŀŎƘ Ǝƻǘ ǘŜƴ 9ǳǊƻǎ ǘƻ ǎǇŜƴŘ ƻƴ ƘƻƭƛŘŀȅΣ ƻƴŜ 
chose two toys, while the other wanted one more 
ŜȄǇŜƴǎƛǾŜ ǘƻȅ Χ ǿƘŜƴ ǿŜ Ǝƻǘ ƘƻƳŜ ƘŜ ǿŀǎ ŀƭƭ 
ǳǇǎŜǘ ǘƘƛƴƪƛƴƎ Ƙƛǎ ōǊƻǘƘŜǊ ƘŀŘ ƳƻǊŜ ǘƘŀƴ ƘŜ ŘƛŘΦέ  
Mum, five to five and a half years, England 

 άBut if you give them a hundred pennies instead of 
the pound it would be their dreams come trueΗέ  
Mum, four and a half to five years, England 

While the parents in the study may be keen to instil 
the value of money in children before moving on  
ǘƻ ƻǘƘŜǊ ŀǎǇŜŎǘǎ ƻŦ ƳƻƴŜȅ ǎƪƛƭƭǎΣ ǘƘŜȅ ŘƻƴΩǘ ŀƭǿŀȅǎ 
recognise that in order for children to comprehend 
value they first need to understand some more basic 
money skills e.g. coin recognition. 

Needs vs. wants 
The youngest children (under five years) involved  
in the research find it difficult to differentiate needs 
from wants, particularly when the want is very strong. 
Sweets, stickers and toys in particular are more likely 
to be considered ΨneedsΩ at this young age. 
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ά¢ƘŜȅ ώŀ ŦǊƛŜƴŘƭȅ ŀƭƛŜƴ ǿƘƻ Ƙŀǎ ŎƻƳŜ ǘƻ Ǿƛǎƛǘ ŜŀǊǘƘϐ 
need the toy aeroplaneΣ ǎǘƛŎƪŜǊǎ ŀƴŘ ǎǿŜŜǘǎ Χ ǘƘŜȅ 
need three meals a day .. a comfy bed yeah .. yeah 
ŀƴŘ ǘƘŜȅ ƴŜŜŘ ƛǘ ώǎƻƳŜǿƘŜǊŜ ǘƻ ƭƛǾŜϐ ǘƻ ǎƭŜŜǇ ƛƴΦέ 
Child, four to four and a half years, Squeezed, England 

Most of the children over five years of age included  
in the research are able to more clearly distinguish 
between needs and wants, which can come as a 
pleasant surprise to parents. Parents of these children 
consider that perhaps ǘƘŜ ǿƻǊŘǎ ΨƴŜŜŘΩ ŀƴŘ ΨǿŀƴǘΩ  
are used interchangeably by children when asking 
parents for sweets, toys etc. but in fact the  
difference between the two are understood. 

aŀƪƛƴƎ ǘƘŜ ΨŎƻǊǊŜŎǘΩ ŘŜŎƛǎƛƻƴǎ ŀōƻǳǘ ƴŜŜŘǎ ǾǎΦ ǿŀƴǘǎ 
in different scenarios again illustrates the limited 
capacity to understand the nuances under the age  
of five years.  From talking to the children involved  
in the research, we found that: 

¶ Children over five years will typically choose a snack 
if they are hungry (over a toy), but children five 
years and under can be more tempted by the toy 
particularly if they cannot relate to the scenario of 
being hungry. 

 
άI choose the toy [Moderator: Even if, like it says,  

you were hungry?] ..Φ ōǳǘ LΩƳ ƴƻǘ ƘǳƴƎǊȅ just now.έ 
Boy, five to five and a half years, Squeezed, Wales 

 

¶ Similarly, those younger children (under five years) 
are more likely to spend their money on stickers 
rather than a bus fare to get home. 

¶ When deciding how to allocate £5 across three 
choices (toy, snack and saving money) the youngest 
children are often driven by instincts and the picture 
they like best on the activity card, rather than 
making a considered choice. 

¶ Children from five years of age typically spread their 
coins across the three options, spreading their bets. 

¶ Some children put all the money on the toy, 
although this is more of a signifier that they really 
want the toy, rather than they expect a toy of 
greater value than children who only allocate  
one or two pounds on the toy. 

¶ Only those children who are more familiar with the 
concept of saving tend to put all or most of their 
money on this option. 

 

 

Where money comes from? 

Earning money  

In the first instance children taking part in the 
research report that money comes from Mum and 
Dad. Other places recalled include; the cash machine, 
the supermarket (some have seen parents get 
cashback, but younger children can also be confused 
when seeing parents receiving change at the 
checkouts), the money shop (bank), grandparents and 
even the tooth fairy gets a mention.  

Even the youngest children at four to four and a half 
years tend to know that mum and dad get their 
money by going to work to earn it. This has often 
cropped up naturally in conversation when children 
ask why their parents are going to work (rather than 
staying with them all day). 

άLΩƭƭ ǎŀȅΣ L ƘŀǾŜ ǘƻ Ǝƻ ǘƻ ǿƻǊƪ ǎƻ ǿŜ ƘŀǾŜ ŦƻƻŘ ƛƴ ǘƘŜ 
cupboards and somewhere to live, and so you can 
ƘŀǾŜ ƴƛŎŜ ǘƻȅǎ ǘƻ Ǉƭŀȅ ǿƛǘƘΦέ 
Mum, six to six and a half years, Squeezed, Wales 

Amongst the children included in the research, the 
concept of earning money is understood by  
all children aged four to six years, and from five  
years some can recount that different jobs are paid 
differing amounts (teachers confirm this is taught in 
school in year one), but in reality, they have limited 
comprehension beyond this.  Indeed, awareness of 
different types of jobs (outside those their parents 
may have or those they see in their immediate worlds) 
are understandably limited and they struggle to 
discern which jobs pay more or less. 

άώaƻŘŜǊŀǘƻǊΥ Ψ²Ƙƻ ŜŀǊƴǎ ǘƘŜ Ƴƻǎǘ ƳƻƴŜȅΚ] 
 ΨPeople who do the big jobs, like teachers,  
ƻǊ ƭƻƻƪƛƴƎ ŀŦǘŜǊ ǇŜƻǇƭŜ ŀƴŘ ŀƴƛƳŀƭǎΦέ 
Girl, five to five and a half years, Squeezed, England 

 

 

 

 

 

 

 

Parents included in the research who work from  
home, report this is often a difficult concept for 
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children from four to six years to grasp. Children  
Ŏŀƴ ŀǎǎǳƳŜ ǘƘŀǘ ǘƘŜ ǇŀǊŜƴǘ ΨǿƘƻ ƎƻŜǎ ƻǳǘΩ ǘƻ ǿƻǊƪ 
earns the money for the household, rather than  
one who works from home. 

άΦ.Φ ŀƴŘ ǘƘŜƴ ƘŜ ǎŀƛŘΣ ΨLΩƭƭ ŀǎƪ ŘŀŘŘȅ ōŜŎŀǳǎŜ ƘŜ ŜŀǊƴǎ 
all the moneyΩ. So, he understands that daddy goes 
out to work and earns moneȅΣ ǿƘŜǊŜŀǎ ōŜŎŀǳǎŜ LΩƳ 
at home, ŜǾŜƴ ǘƘƻǳƎƘ LΩƳ ǿƻǊƪƛƴƎ, ƘŜ ŘƻŜǎƴΩǘ ǎŜŜ 
that ... because I drop him off and pick him up each 
Řŀȅ ŀƴŘ LΩƳ ŀƭǿŀȅǎ ŀǘ ƘƻƳŜ ŦƻǊ ƘƛƳ, ƘŜ ŘƻŜǎƴΩǘ  
ǘƘƛƴƪ L ǿƻǊƪΦέ 
Mum, five to five and a half years, Cushioned, England 
 

How children get money 
Pocket money 
The younger children (under six years) involved in the 
research ŀǊŜ ƻŦǘŜƴ ǳƴŦŀƳƛƭƛŀǊ ǿƛǘƘ ǘƘŜ ǘŜǊƳ ΨǇƻŎƪŜǘ 
ƳƻƴŜȅΩ όǳƴƭŜǎǎ ǘƘŜ ǘŜǊƳ Ƙŀǎ ōŜŜƴ ƛƴǘǊƻŘǳŎŜŘ ǘƻ ŀƴ 
older sibling). 

ά¸Ŝǎ ώL ƪƴƻǿ ǿƘŀǘ ǘƘŀǘ ƛǎϐ ƛǘ ƛǎ ƳƻƴŜȅ ǘƘŀǘ ƎƻŜǎ  
in your pockets.έ 
Boy, five to five and a half years, Cushioned, England 

Most children four to six years in the research ŘƻƴΩǘ 
receive a regular pocket money allowance yet, with 
parents assuming they are too young. Some parents 
anticipate starting regular pocket money from around 
seven or eight years of age. Although those with older 
siblings, or half-siblings (who already get pocket 
money) may get pocket money from as early as  
five or six years of age.  

Those children in our study who do receive pocket 
money are often encouraged to help out with jobs  
at home in exchange for their pocket money, e.g. 
tidying bedroom, helping stack the dishwasher. 

{ƻƳŜ ǊŜŎŜƛǾŜ ǇƻŎƪŜǘ ƳƻƴŜȅ ΨǘƘŜǊŜ ŀƴŘ ǘƘŜƴΩ ƻƴ 
completing a job, according to an amount previously 
agreed for different chores, others get their money at 
the end of the week. 

Earning money 
A minority of children in the research actually helped 
ǇŀǊŜƴǘǎ ǿƛǘƘ ΨƎǊƻǿƴ ǳǇΩ Ƨƻōǎ ƛƴ ŜȄŎƘŀƴƎŜ ŦƻǊ ƳƻƴŜȅΦ 
This is regarded as more than just pocket money and 
more like earning money in a grown-up sense. 

ά{ƘŜ ǿƛƭƭ ƘŜƭǇ ƳŜ ǎŜǘ ǳǇ ǘƘŜ ƭƛƎƘǘǎ ώŦƻǊ ƘŜǊ ŘŀŘΩǎ 
mobile disco business] and she knows she can  
ŜŀǊƴ ϻр ŦƻǊ ǘƘŀǘΦέ 
Dad, six to six and a half years, Wales 

 

Occasional gifts 
Some children in the study also describe receiving 
occasional money from relatives (e.g. as/when 
grandparents visit), or from parents for good 
behaviour, doing well at school or for helping  
out at home.  

άL ŘƻƴΩǘ ƎƛǾŜ ƘƛƳ ǇƻŎƪŜǘ ƳƻƴŜȅΣ ōǳǘ ƘŜ ƎŜǘǎ ƳƻƴŜȅ 
from like grandparents and for ōƛǊǘƘŘŀȅǎ ŀƴŘ ǎǘǳŦŦΦέ 
Mum, six to six and a half years, England 
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However, for younger children (under six years)  
ǘƘŜǎŜ ΨǊŜǿŀǊŘǎΩ ǿƛƭƭ ƻŦǘŜƴ ǘŀƪŜ ǘƘŜ ŦƻǊƳ ƻŦ ŀ ǘǊŜŀǘ  
(e.g. comic or sweets) rather than actual money, 
effectively bypassing the potential money skills 
learning opportunity. 

Saving money 

How money is saved by children 
Most children aged four to six years in the study have 
a money box; we observed a variety of sizes, shapes 
and styles, ŦǊƻƳ ŘƛƴƻǎŀǳǊ ƳƻƴŜȅ ōƻȄŜǎΣ ŀ bƻŀƘΩǎ ŀǊƪ 
to a special silver one. A few girls describe having  
a purse in addition, or instead of, a money box.  
However, some money boxes or purses can be lost, 
ōǊƻƪŜƴ ƻǊ ǎƛƳǇƭȅ ƪŜǇǘ ΨǳǇ ƘƛƎƘΩ ŀƴŘ ǎƻ ŀǊŜ ƻǳǘ ƻŦ  
sight and out of mind. 

Most children who are saving money occasionally, or 
more regularly, describe saving with no real purpose 
or objective in mind. They are saving money because 
they have been told to, or for some, because they like 
to keep it in one place so they can count it once in  
a while.  

The parents included in the research, on reflection, 
feel while they have encouraged their child to save 
ƳƻƴŜȅΣ ǘƘŜȅ ƘŀǾŜƴΩǘ ŀƭǿŀȅǎ ŜȄǇƭŀƛƴŜŘ ǘƘŜ ǇǳǊǇƻǎŜ  
or value in doing so, as such, it is more of a habit than 
an active decision to save. Crucially, because these 
children are not saving for a particular occasion or 
item, they seem less able to move further along with 
ǘƘŜ ƛŘŜŀ ƻŦ ƛǘŜƳǎ ƘŀǾƛƴƎ ŀ ΨǾŀƭǳŜΦΩ Indeed, when 
choosing a comic, toy or similar outside of birthdays 
and Christmas their parents will provide the money 
rather than suggest dipping into their money box 
savings. Their children ŀǊŜ ǎŀǾƛƴƎ ŦƻǊ ǎŀǾƛƴƎǎΩ ǎŀƪŜΦ 

Conversely, some children from five and a half years 
onwards involved in the study, who are saving with a 
specific purpose in mind (encouraged by parents) e.g. 
holiday spends, for a particular toy or piece of 
jewellery, appear more motivated to save regularly 
and have a better understanding of the reason for 
saving money.  

άLǘ ƛǎ ǾŜǊȅ ƛƳǇƻǊǘŀƴǘ ώǘƻ ǎŀǾŜϐ ōŜŎŀǳǎe something 
that I really want I will need to save up for it to  
ƘŀǾŜ ŜƴƻǳƎƘ ƳƻƴŜȅ ǘƻ ƎŜǘ ƛǘΦέ 
Girl, five and a half to six years, Squeezed, Scotland 

In addition, parents in the research often mention 
bank accounts and Junior ISAs which are held in their 
ŎƘƛƭŘΩǎ name; however, children have little or no 
awareness of their money saved in the bank and 
ŎŜǊǘŀƛƴƭȅ ŘƻƴΩǘ ǊŜŎŀƭƭ Ƙƻǿ ƳǳŎƘ ƛǎ ǎŀǾŜŘΦ  9ǾŜƴ ǿƘŜƴ 

children are aware (according to parents) it is not 
sufficiently top of mind for them to recall it when 
talking about what money they have. Once more  
it seems, out of sight and out of mind.  

Keeping money safe 
Of the children included in the study, in principle they 
ΨƪƴƻǿΩ ŀƴŘ Ŏŀƴ ǊŜǇŜŀǘ ǘƘŀǘ money should be kept  
safe e.g. in a purse, in a money box (perhaps even on  
a certain shelf), in their room. The idea of someone 
losing some money or misplacing a purse evokes 
appropriate emotive descriptions e.g. sad, cross, 
crying amongst all ages of children four to six years. 

ά¸ƻǳΩŘ ōŜ ŎǊȅƛƴƎ Φ.. crying, yeah and anxious ...  
ǎŀŘ ŀƴŘ ŀƴƎǊȅΦέ 
Girl, five to five and a half years, Squeezed, Wales 

In reality though, parents in the study report that their 
children frequently lose or misplace their money and 
ŘƻƴΩǘ ƴŜŎŜǎǎŀǊƛƭȅ ƭƻƻƪ ŀŦǘŜǊ ƛǘ ǿŜƭƭ ŀǘ ŀƭƭ. 

άL ŘƻƴΩǘ ǘƘƛƴƪ ǎƘŜ Ƙŀǎ ŀƴȅ ƛŘŜŀ ƻŦ ǘƘŜ ǾŀƭǳŜ ƻŦ  
money, so if you give her a coin she just loses it,  
ƛǘΩǎ ƭƻǎǘ ǿƛǘƘƛƴ ŘŀȅǎΦ ¢ƘŜ hŎǘƻƴŀǳǘǎ money box she 
spoke about has nothing in it even though I have 
ƎƛǾŜƴ ƘŜǊ ŎƻƛƴǎΣ ǘƘŜǊŜΩǎ Ƨǳǎǘ ƴƻ ǾŀƭǳŜΦέ 
Mum, six to six and a half years, Squeezed, Wales 

Banks are mentioned by a few older children (from 
five and a half years), but they are not top of mind. 
Of the parents in the research, they feel that the lack 
of tangible pass books, fewer banks on the high 
street and an increasing reliance on internet and 
telephone banking means banks are less familiar to 
children today than when parents were children 
themselves. Few parents have taken their child to a 
bank branch. 

Borrowing money 

The parents and teachers involved in the research 
support the same view that children four to six  
years have no comprehension of borrowing money. 

The language around borrowing money is unfamiliar 
to children aged four to six years e.g. debt, mortgage. 
The term ΨŎredit cardΩ is more familiar, but tends to be 
used in the context of any bank card rather than 
distinguishing itself from debit cards. 

Parents feel strongly that this is an area which is 
inappropriate for children four to six years to be 
concerned with, and could risk unduly worrying  
them about what are ostensibly regarded as  
ΨƎǊƻǿƴ ǳǇΩ ƳŀǘǘŜǊǎΦ 
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ά¢ƘŜȅ ŀǊŜ ƭƛǘǘƭŜ ŦƻǊ ǎǳŎƘ ŀ short time, I think  
as a parent you want to protect that innocence 
rather than have them worry about debts and  
ǎǘǳŦŦ ƭƛƪŜ ǘƘŀǘΦέ 
Mum, six to six and a half years, Wales 

Interestingly, one teacher participating in the research 
explained ǘƘŜ ǇǊƛƴŎƛǇƭŜ ƻŦ ΨƴŜƎŀǘƛǾŜΩ ƳƻƴŜȅ ǘƻ ǎƻƳŜ ƻŦ 
her year two pupils (aged six to seven) and found they  
were quite shocked by the very idea. 

άL ǘƻǳŎƘŜŘ ƻƴ ƴŜƎŀǘƛǾŜ ƳƻƴŜȅ ǿƛǘƘ ǎƻƳŜ ƻŦ Ƴȅ  
more streetwise Year Twos ... it blew their minds! 
They saw it as stealing!έ 
Teacher, year one/ two, England 

 

Invisible money 

Contactless and chip and pin payments 
There is a high awareness amongst the children in the 
study of bank cards being used in shops, particularly 
contactless. In London this is also a familiar action 
when travelling on public transport (Oyster cards).  

However, these children have no comprehension of 
how contactless or chip and pin works, and how this 
equates to paying for goods. It is an action which 
occurs whilst shopping, but one without context or 
understanding. In the absence of any experience of 
visiting a bank or an understanding of bank accounts, 
the parents in the research report they feel unsure 
how to go about explaining theǎŜ ΨƛƴǾƛǎƛōƭŜ 
ǇŀȅƳŜƴǘǎΩ ǘƻ ǘƘŜƛǊ ŎƘƛƭŘΦ 

άLΩƭƭ ƻŦǘŜƴ ƭŜǘ ƘŜǊ ΨǘŀǇΩ ǘƘŜ ŎŀǊŘ ǘƻ Ǉŀȅ ŦƻǊ ǘƘŜ 
ǎƘƻǇǇƛƴƎΣ ōǳǘ ǎƘŜ ŘƻŜǎƴΩǘ ǊŜŀƭƭȅ ƎŜǘ ǘƘŀǘ L ŀƳ  
ǇŀȅƛƴƎ ŦƻǊ ƛǘ ŀǘ ǘƘŀǘ ǇƻƛƴǘΣ ƛǘΩǎ Ƨǳǎǘ ŀ Ŧǳƴ ǘƘƛƴƎ ǘƻ ŘƻΦέ 
Mum, six to six and a half years, Squeezed, Wales 

ά²ƘŜƴ ǿŜ ǿŜǊŜ ƎǊƻǿƛƴƎ ǳǇΣ ƳƻƴŜȅ ǿŀǎ ǘƘŜǊŜΣ ƛǘ  
was money as in physical money. Trying to get them 
to understand that when you tap that card, or tap 
your phone ǘƘŀǘ ǘƘŜǊŜΩǎ ƴƻ ǇƘȅǎƛŎŀƭ ƳƻƴŜȅΣ ōǳǘ ȅƻǳ 
are still giving them moneyέ 
Mum, four to four and a half years, England 

 

 

 

 

 

 

ATM cash withdrawals 
Some children involved in the research have seen/ 
can recall seeing their parents getting money from  
an ATM, but again without the link to a bank account  
this is just a machine giving out money, although  
some parents will try to explain that the money  
they are taking out belongs to them. 

 

Online payments 
Online purchases are familiar to the children from  
five years of age who were involved in the research, 
although their language tends to be more descriptive 
of the device than the method, e.g. buying things on 
the computer, or on the phone. 

These children are able to recall various examples of 
online purchases made by parents, sometimes with 
their involvement in making purchase decisions. 

ά¢Ƙƛǎ ƳƻǊƴƛƴƎ ƳŜ ŀƴŘ ƳǳƳƳȅ ƭƻƻƪŜŘ ŀǘ ǎƻƳŜǘƘƛƴƎ 
ŦƻǊ Ƴȅ ōƛǊǘƘŘŀȅ ƻƴ ƘŜǊ ǇƘƻƴŜΦέ 
Girl, six to six and a half years, Wales 

άaŜ ŀƴŘ ŘŀŘ ōƻǳƎƘǘ ǘƻƛƭŜǘ ǇŀǇŜǊ ƻƴ ǘƘŜ ŎƻƳǇǳǘŜǊΦέ 
Boy, five to five and a half years, Wales 

άL ƘŀǾŜ Ǝƻǘ ƴŜǿ /ƻƴǾŜǊǎŜ ŀƴŘ ǿŜ Ǝƻǘ ǘƘŜƳ ƻƴƭƛƴŜΦέ 
Girl, five and a half to six years, Scotland 

But payment for online purchases is a mystery to the 
younger children in the study. Older children (from six 
years) wonder whether you pay the delivery person 
when the goods arrive at your house, but most 
children participating in the research Ƨǳǎǘ ŘƻƴΩǘ ƪƴƻǿΦ  

ά²ŜƭƭΣ ȅƻǳ Ƨǳǎǘ Ǝƻ ƻƴǘƻ ǘƘŜ ǘƘƛƴƎ ŀƴŘ ŎƭƛŎƪ 
 ƻƴ ƛǘ ŀƴŘ ƴƻ ǇŀȅΣ ȅƻǳ Ƨǳǎǘ ƴƻ ǇŀȅΦέ 
Boy, six and a half to seven years, Wales 

Of course, there is an inherent risk if the purchase  
of online goods is not explained to children that  
ǘƘŜȅ Ŏŀƴ ŀǎǎǳƳŜ ǘƘŜȅ ŀǊŜ ΨŦǊŜŜΦΩ 

Of the parents in the study, a few also mention 
making payments by Apple watch, or Apple Pay  
on their phones, but the children do not seem to  
have picked up on this latest development in 
 payment methods.  
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In-app purchases  
Parents participating in the research also mention in-
aǇǇ ǇǳǊŎƘŀǎŜǎ ŀǎ ŀƴƻǘƘŜǊ ǘȅǇŜ ƻŦ ΨƛƴǾƛǎƛōƭŜ ƳƻƴŜȅΩ 
purchase which some children have encountered but 
ŘƻƴΩǘ Ŧǳƭƭȅ ǳƴŘŜǊǎǘŀƴŘ ŀƴŘ ŀƎŀƛƴ ŀǎǎǳƳŜ ƛǘ ƛǎƴΩǘ ǊŜŀƭ 
money. 

ά¢ƘŜ ƪƛŘǎ ŀǊŜ ƻƴ ǘƘŜƳ ƎŀƳŜǎ ŀƴŘ ǘƘŜȅΩǾŜ Ǝƻǘ 
ϷмлΣллл ƻƴ ŀ ǾƛǊǘǳŀƭ ŎǊŜŘƛǘ ŎŀǊŘΣ ōǳǘ ǘƘŜƴ ǘƘŜǊŜΩǎ  
ǎǘǳŦŦ ȅƻǳ Ŏŀƴ ōǳȅ ǿƛǘƘ ǊŜŀƭ ƳƻƴŜȅΦέ 
Mum, four to four and a half years, Scotland 

 

LƳǇŀŎǘ ƻŦ ƛƴǾƛǎƛōƭŜ ǇŀȅƳŜƴǘǎ ƻƴ ŎƘƛƭŘǊŜƴΩǎ  
money skills comprehension 
On reflection, the parents in the study feel they rely 
heavily on invisible payments, with some stating they 
rarely carry cash. This reliance on contactless, card 
payments or online transactions means their children 
have few opportunities to learn from experience. 

Some of these parents question whether children 
even need to learn about coins and notes given the 
move towards invisible money.  However, the 
teachers involved in the research feel strongly that 
learning about the basics of money needs to start  
with money in a tangible form, in order to provide a 
relatable context for the more abstract concept of 
invisible money transactions. 

άEven though their parents are now mostly using 
cards, it is still important to be able to recognise all 
coins and knowing that they are getting the correct 
amount of change from spending. They should also 
learn that you can only buy something when you 
have enoughΦέ 
Teacher, primary one, Scotland 

Feelings about money 

The parents included in the research ŘƻƴΩǘ ǘŜƴŘ ǘƻ 
have high expectations of their chiƭŘǊŜƴΩǎ ŀōƛƭƛǘȅ ǘƻ 
describe how they feel about money. But in fact, at  
a simplistic level, we found that children do have an 
understanding from around five and a half years of 
age about some of the emotions which might be 
experienced around money.  

If someone spends all their money and has no money 
left, the children in the study from as young as five 
and a half years expect that person to be sad because 
ǘƘŜȅ ǿƻƴΩǘ ōŜ ŀble to buy anything else that they 
might need. Interestingly, these children tended to 
focus on the negative associations after spending all 
their money, rather than considering any possible 
highs the person might feel while they were spending.  

ά{ŀŘ ōŜŎŀǳǎŜ ǘƘŜȅ ǿƻƴΩǘ ƘŀǾŜ ŀƴȅ ƳƻǊŜ ƳƻƴŜȅ ƭŜŦǘ 
ōŜŎŀǳǎŜ ǘƘŜȅΩƭƭ ƪŜŜǇ ŘƻƛƴƎ ƛǘ ŀƴŘ ǘƘŜƴ ǘƘŜȅ ǿƻƴΩǘ  
ōŜ ŀōƭŜ ǘƻ ōǳȅ ŀƴȅǘƘƛƴƎ ƭƛƪŜ ǿƻƴΩǘ ōŜ ŀōƭŜ ǘƻ ōǳȅ  
ŀ ƘƻǳǎŜΦέ 
Girl, six to six and a half years, Wales 

This is in contrast to how children participating in  
the research describes feeling excited when they  
spend some of their own money e.g. on a much 
sought-after toy. 

The children in the research from five and a half  
years expect someone who has savings to feel  
happy. However, this happiness is because of their 
ability to spend these savings in future, rather than 
any pleasure taken from just having a savings buffer.  

άLŦ ǘƘŜȅ ƘŀǾŜ ƭƻǘǎ ƻŦ ƳƻƴŜȅ ǎŀǾŜŘ ǘƘŜȅ ǿƛƭƭ  
be happy because they can buy bigger things  
ƻƴŜ ŘŀȅΦέ 
Child, five and a half to six years, England 
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Child development priorities for parents 

The priorities of the parents in the study, with regards 
ŎƘƛƭŘǊŜƴΩǎ development and learning between the 
aged of four to six years, is focused on: 

¶ behaviour e.g. not hitting, sharing,  
being kind, listening, doing as told; 

¶ using manners e.g. please, thank-you; 

¶ social skills e.g. respecting personal  
space, making friends, managing emotions 
appropriately in different scenarios; 

¶ school readiness e.g. putting on coats  
and shoes, changing for PE lessons; 

¶ confidence and resilience, particularly  
with settling into school; and 

¶ supporting school learning  
e.g. phonics, numeracy, reading. 

Money skills are not spontaneously mentioned by 
parents as an area they consciously prioritise in  
ǘƘŜƛǊ ŎƘƛƭŘΩǎ ŘŜǾŜƭƻǇƳŜƴǘ ōŜǘǿŜŜƴ four to six years. 

άIt is really about working on their behaviour at this 
age ... stopping them from trying to kill each other.έ 
Mum, six to six and a half years, Wales 

 
Parents in the research are reluctant to educate very  
young children about money 
In the ŎƻƴǘŜȄǘ ƻŦ ǇŀǊŜƴǘǎΩ ǇǊƛƻǊƛǘȅ ŀǊŜŀǎ, most 
parents of children six years or under involved in the 
research, ŜȄǇǊŜǎǎ ǊŜǎƛǎǘŀƴŎŜ ǘƻ ΨǘŜŀŎƘƛƴƎΩ ǘƘŜƛǊ 
children about money, feeling they are just too 
young. This is in part due to the perceived complexity 
of the topic of money, but also a feeling that young 
children have so many new experiences and areas of 
learning to focus on and money skills are simply not 
necessary yet. 

 

Moreover, the idea of parents formally teaching  
their children about money can feel quite daunting, 
leaving parents in this study unsure where to start. 
Instead, some parents of children aged four to six 
years feel their role is to make the most of real-life 
everyday experiences and use them as start point for 
discussions and opportunities for children to learn. 

Foundations to  
acquiring money skills 
The parents included in the research prioritise other areas during early  
stages of child development, but opportunities to acquire money skills are 
introduced by some parents from when their child is around six years. 
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Play based learning 

/ƘƛƭŘǊŜƴΩǎ ŜŀǊƭȅ ŜȄǇŜǊƛŜƴŎŜǎ ƻŦ ƳƻƴŜȅ ŀǊŜ ŎŜƴǘǊŜŘ 
around play, first just playing with coins and notes 
(real or play money), before developing into role 
playing e.g. shops, post-office. 

The parents and teachers involved in the research 
report that girls are particularly fond of role-playing 
scenarios involving cash e.g. playing shops, keeping a 
purse with money. 

Toy tills with play money are a popular toy from 
two/ three years of age and many children in the  
study aged four to six years still have one at home, 
although it tends to be played with less as they get 
older (outside of those who enjoy playing shops)  
and may be broken, misplaced or missing batteries.   

άL ƘŀǾŜ ŀ ǘƛƭƭ ōǳǘ ƛǘ ƴŜŜŘǎ ōŀǘǘŜǊƛŜǎΣ L ƘŀǾŜƴΩǘ ǇƭŀȅŜŘ 
with it in a while Χ mum do you know where my till 
is? Can I go and get it?έ  
Boy, six to six and a half years, Wales 

Learning through observation  
and everyday experiences 
Of the parents in the study, some encourage money 
skills in their young children through responding to 
child-led questions and encouraging their child to 
engage in everyday scenarios involving money skills, 
for example: 

¶ going to the shops: answering queries about 
purchase decisions, allowing them to help with  
self-ǎŎŀƴƴƛƴƎΣ ΨǘŀǇǇƛƴƎΩ ŦƻǊ ŎƻƴǘŀŎǘƭŜǎǎ ǇŀȅƳŜƴǘǎ  
or occasionally handing over money to the sales 
assistant; 

 

 

¶ paying for items: being given the opportunity to pay 
for an item at the till and wait for change, 
particularly if spending birthday money; 

¶ ΨtŀǇǇƛƴƎΩ ǇŀǊŜƴǘǎΩ ŎŀǊŘ ŦƻǊ ŎƻƴǘŀŎǘƭŜǎǎ ǇŀȅƳŜƴǘǎ: 
often about entertaining their child at the end of  
a shop rather than trying to explain the nature of 
contactless payments; 

¶ giving to charity and supporting school  
fundraisers: talking about how some people 
 have less money than others, some people  
need additional financial support; 

¶ taking tuck shop money to school: being 
responsible for taking a small sum of money  
to school and choosing how to spend it on  
tuck shop items; 

¶ saving money for a specific occasion or item;  

¶ visiting the bank: a minority of parents also  
include their child in visits to the bank e.g. 
depositing business takings, putting birthday  
money into a bank account; 

¶ earning pocket money by helping at home: being 
paid an agreed sum of money (on an ad-hoc basis or 
in the form of regular pocket money) with different 
ΨŎƻƴŘƛǘƛƻƴǎΩ ŀǘǘŀŎƘŜŘ ŜΦƎΦ ŎŜǊǘŀƛƴ Ƨƻōǎ ƻǊ ŀŎǘƛǾƛǘƛŜǎ 
which need to be completed each week; and 

¶ helping parents in their grown-up jobs (in a 
minority of cases) ŜΦƎΦ ǎŜǘǘƛƴƎ ǳǇ ǘƘŜ ƭƛƎƘǘǎ ŦƻǊ ŘŀŘΩǎ 
mobile disco business. 

 

 

We can observe from the children in this research, that their understanding 
about money primarily comes from home and family, developed by everyday 
experiences; school lessons meanwhile provide necessary mathematical skills 
and role play scenarios to cement learning. 

Where and how an 
understanding of money 
skills are developed 
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Within the research sample, it is the parents who  
are consciously thinking about the importance of 
putting the foundations for money skills in place  
who will create natural conversations and everyday 
scenarios in which to discuss money with their young 
children. These parents recognise the importance  
of money skills and want to foster organic learning 
opportunities rather than instil formal tutoring. 

άAs soon as they start asking for things I think it  
ƛǎ ƛƳǇƻǊǘŀƴǘ ǘƻ ǎŀȅ ΨƛŦ ȅƻǳ ǿŀƴǘ ǘƘƛǎ ǘƻȅ ȅƻǳ ƘŀǾŜ  
to earn it.Ωέ  
Parent, five to five and a half years, Cushioned, 
England 

άLŦ ǿŜΩǊŜ ǎƘƻǇǇƛƴƎ ŀƴŘ ǘƘŜȅ ŀǎƪ ŦƻǊ ǘƘŜ ŜȄǇŜƴǎƛǾŜ 
ȅƻƎǳǊǘǎ LΩƭƭ ǎŀȅ ΨƴƻΣ ǿŜΩƭƭ ƎŜǘ ǘƘŜǎŜ ƻƴŜǎ ōŜŎŀǳǎŜ  
ǘƘŜȅ ŀǊŜ ƻƴ ƻŦŦŜǊΣ ǎƻ ǘƘŜȅΩǊŜ ōŜǘǘŜǊ ǾŀƭǳŜΩΦέ  
Mum, five to five and a half years, England 

However, this approach is not universal across  
the parents with children aged four to six years 
involved in the research, with many reporting they 
have simply not thought of doing this previously, 
in many cases feeling like children at this age  
are too young to start learning money skills. 

άL must admit it [taking part in this research] has 
made me think about talking to Jess more about 
ƳƻƴŜȅΣ L ǿŀǎ ǉǳƛǘŜ ǎƘƻŎƪŜŘ ōȅ Ƙƻǿ ƭƛǘǘƭŜ ǎƘŜ ƪƴŜǿΦέ 
Mum, five to five and a half years, England 

άLΩǾŜ ƴŜǾŜǊ ŜȄǇƭŀƛƴed ǘƘŜ ǾŀƭǳŜ ƻŦ ǘƘƛƴƎǎΦ LΩǾŜ  
Ƨǳǎǘ ǎŀƛŘ ΨMǳƳƳȅ ŎŀƴΩǘ ŀŦŦƻǊŘ ƛǘΩ, L ŘƻƴΩǘ Ǝƻ ƛƴǘƻ 
explaining whether a LOL doll is really worth £25.έ 
Mum, six to six and a half years, Wales 

However, even the parents in the research who are 
consciously encouraging money conversations with 
their young children draw the line at discussing more 
grown up and private financial matters openly with 
their children (for example, credit card debt, size of 
mortgage), feeling this could be overwhelming for 
them.  That said, a few do reflect that they have 
perhaps had discussions with partners in front of their 
young children which, in retrospect, are too complex 
and advanced for their young ears e.g. redundancy, 
raising funds for a house build. 

School-based learning 

We learnt from the teachers involved in the study  
that children who attend pre-school or nursery 
settings are introduced to money skills through play 
from the age of three years e.g. visiting local shops 
and using money to pay for items, role-playing shops 
in the childcare setting. 

Teachers across all four nations participating in the 
research, state that money skills (e.g. coin recognition, 
adding and calculating change) are taught as part of 
the maths curriculum.  

A range of maths applications are taught in the 
context of practical applications to enable children  
to apply their knowledge across measurements such 
as length, time and money.  

Some schools also incorporate more practical money 
usage applications with the Personal Social Health and 
Economic (PSHE) curriculum e.g. role-playing money 
transactions. 

While school plays an ƛƳǇƻǊǘŀƴǘ ǊƻƭŜ ƛƴ ŀ ŎƘƛƭŘΩǎ 
development of money skills, teachers and parents 
agree that the most important skills will be developed 
through real-life every day experiences within the 
family unit. 

 ά¢ƘŀǘΩǎ ǿƘȅ ǳǎƛƴƎ ƛǘ ŜǾŜǊȅ Řŀȅ ƛs important ς  
teaching the skills throughout the year and  
handling real money and using it for real purpose, 
rather than just teaching a money unit for three 
weeks of the year.έ 
Teacher, year one/ two, England 

άLǘΩǎ ƭƛƪŜ ǘŜƭƭƛƴƎ ǘƘŜ ǘƛƳŜΣ ƛǘ ŎŀƴΩǘ ōŜ ǘŀǳƎƘǘ ƛƴ  
a week at home, it needs to be constant.έ 
Teacher, year one/two, England 

 

(See part three: Education for greater detail on  
where money skills fit in the education landscape). 

  



/ƘƛƭŘǊŜƴ ŀƴŘ ȅƻǳƴƎ ǇŜƻǇƭŜΩǎ ŦƛƴŀƴŎƛŀƭ ŎŀǇŀōƛƭƛǘȅΥ four ς six year olds 20 

Child led influences 

Ages/stages of cognitive development 
CǳƴŘŀƳŜƴǘŀƭƭȅ ŎƘƛƭŘǊŜƴΩǎ ŎŀǇŀŎƛǘȅ ŦƻǊ ƭŜŀǊƴƛƴƎ ǿƛƭƭ 
broadly be determined by their age and stage of 
development. !ŎŎƻǊŘƛƴƎ ǘƻ tƛŀƎŜǘΩǎ ŦƻǳǊ ǎǘŀƎŜǎ  
of cognitive development in children (source: 
https://www.simplypsychology.org/piaget.html), 
children aged four to six years are in the 
ΨǇreoperational stageΩ of development, when they  
are learning through pretend play, but struggle with 
logic and taking the point of view of other people.  
At this young age their capacity for understanding 
more abstract concepts, such as value or invisible 
money, will always be limited.  

Gender 
The parents and teachers in the study report that girls 
often favour role-ǇƭŀȅƛƴƎ ǎƘƻǇǎκǳǎƛƴƎ ƳƻƴŜȅΣ ΨǎƛǘǘƛƴƎΩ 
for an extended period for a task and using a purse or 
ƘŀƴŘōŀƎ ΨƭƛƪŜ ƳǳƳΩ. All these elements can result  
in girls showing higher aptitude for money skills in  
the early stages of development between four and six 
years. 

In addition, teachers in the research report that ƎƛǊƭǎΩ 
maturity levels tend to exceed that of boys at this age, 
giving them an edge in terms of patience and 
perseverance when learning about money e.g. 
drawing coins, making coin rubbings using paper and 
crayons, coin recognition tasks, role play. 

άThe girls tend to do a bit better, they tend to  
have more interest in playing with money and  
role-playing shopkeepers.έ 
Teacher, year one/ two, England 

 

 

Inquisitive nature of the child 
The extent to which the child is inquisitive and 
questioning by nature plays a key role in whether  
the child asks questions about money and purchase 
decisions. If the child is driving the questions, the 
parents in the research report that they are more 
likely to use the opportunity to explain about different 
money related topics. 

άI was sorting out some old toys for the charity 
and he asked me what I was doing. When I  
ŜȄǇƭŀƛƴŜŘ ǘƘŀǘ ǎƻƳŜ ŎƘƛƭŘǊŜƴ ŘƻƴΩǘ ƘŀǾŜ ǘƻȅǎ  
he was really upset and helped choose other  
toys to give them. It was a chance to talk about how 
some people have more [money] than others.έ 
Mum, five to five and a half years, England 

/ƘƛƭŘΩǎ ŀŎŀŘŜƳƛŎ ŀǘǘŀƛƴƳŜƴǘ ƭŜǾŜƭ 
hƴ ƛǘǎ ƻǿƴ ŀ ŎƘƛƭŘΩǎ ŀŎŀŘŜƳƛŎ ŀǘǘŀƛƴƳŜƴǘ ƭŜǾŜƭ ƛǎ  
not necessarily an indicator of how well a child  
will acquire age appropriate money skills, although  
ƛƴ ŎƻƳōƛƴŀǘƛƻƴ ǿƛǘƘ ƻǘƘŜǊ ŦŀŎǘƻǊǎ ŜΦƎΦ ǇŀǊŜƴǘǎΩ 
attitudes and family financial circumstances, it can  
play a part. 

The teachers in the research report that  
mathematical ability (of all areas of academic 
attainment) is perhaps most influential e.g.  
number recognition, place value, adding up  
values and calculating change.  

That said a child with real-life experience of  
money can often overcome any short-fall in  
their maths attainment. 

άLΩǾŜ ƳŜǘ ƭƻǿŜǊ ŀǘǘŀƛƴƛƴƎ ŎƘƛƭŘǊŜƴ ǿƘƻ ŀǊŜ  
a whizz at adding up coins because they have  
lots of experience at home.έ 
Teacher, year one/ two, England 

Child-centric influences on  
ŀ ŎƘƛƭŘΩǎ ŦƛƴŀƴŎƛŀƭ ŎŀǇŀōƛƭƛǘȅ 
Child-centric influences may impact ǇƻǎƛǘƛǾŜƭȅ ƻǊ ƴŜƎŀǘƛǾŜƭȅ ƻƴ ŀ ŎƘƛƭŘΩǎ 
financial capability potential. 

https://www.simplypsychology.org/piaget.html
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Autism Spectrum Disorder (ASD) 
Some children on the autism spectrum may be able  
to learn money skills in a school setting alongside their 
peers, but others are likely to find it very challenging. 

Parents of children with ASD included in the research 
report that mŀƪƛƴƎ ŎƘƻƛŎŜ ŘŜŎƛǎƛƻƴǎ ǎǳŎƘ ŀǎ ΨƴŜŜŘΩ  
ǾǎΦ ΨǿŀƴǘΩ ǿƘŜƴ ǎƘƻǇǇƛƴƎ is problematic for children 
with ASD. 

άIŜ ǿƻƴΩǘ ǳƴŘŜǊǎǘŀƴŘ ǘƘŀǘ ǿŜ ƴŜŜŘ ǘƻ ōǳȅ ƎǊƻŎŜǊƛŜǎ 
and I only have £10 in my purse, if ƘŜ ΨƴŜŜŘǎΩ ŀ ŎƻƳƛŎ 
ǘƘŀǘ Řŀȅ ǘƘŜƴ ǿŜΩƭƭ ŜƴŘ ǳǇ ƎŜǘǘƛƴƎ ǘƘŀǘ ŀƴŘ ǘƘŜƴ L  
Ƨǳǎǘ ƘŀǾŜ ƭŜǎǎ ŦƻǊ ƎǊƻŎŜǊƛŜǎΦ LǘΩǎ ǘƻƻ ƘŀǊŘ ǘƻ ŜȄǇƭŀƛƴ 
ǿŜ ŘƻƴΩǘ need the comic, we need the groceries,  
ƘŜ ŎŀƴΩǘ ǎŜŜ ǘƘŜ ŘƛŦŦŜǊŜƴŎŜ and will get upset if he 
ŘƻŜǎƴΩǘ ƎŜǘ ǿƘŀǘ ƘŜ ǿŀƴǘǎΦέ 
Mum, child with SEN, England 

Additionally, one parent in our research who has  
a child with ASD, describes her child having highly 
challenging behaviour, which can result in expensive 
items (e.g. a tablet) getting broken on a regular basis. 
Explaining that certain items are expensive to a child 
with severe ASD may be too difficult a concept for 
them to grasp, resulting in frustration and upset for 
parents, in addition to the extra cost for replacements 
or repairs. 

άMy youngest is six and is ASD, he can be quite 
ǾƛƻƭŜƴǘ ŀƴŘ ŀƎƎǊŜǎǎƛǾŜ ǎƻ ǿŜΩǊŜ ŀƭǿŀȅǎ ŦƛȄƛƴƎ ǘƘƛƴƎǎΣ 
ǎƻ ǘƘŀǘΩǎ ŀƴƻǘƘŜǊ ŎƻǎǘΦέ 
Mum, child with SEN, England 

 

 

 

 

 

High functioning autism 
Teachers in the research describe some children  
ǿƛǘƘ ΨƘƛƎƘ ŦǳƴŎǘƛƻƴƛƴƎ ŀǳǘƛǎƳΩ ǿƘƻ Ƴŀȅ ǎǘǊǳƎƎƭŜ  
with social connections, emotional sensitivity or 
fixation on a particular idea or subject, but in fact 
intellectually are on par with their peers and do  
not struggle with learning money skills. 

That said, parents in this study with a child who has 
high functioning autism feel their child will struggle 
with more abstract concepts when they are older,  
for example people making different choices about 
how they spend or save money. 

άLΩǾŜ Ǝƻǘ ΨŘƛŦŦŜǊŜƴǘ ŎƘƻƛŎŜǎΩ Ƨǳǎǘ thinking about  
my little boy, there is no world that exists  
ōŜȅƻƴŘ ƘƛƳ ŀƴŘ Ƙƛǎ ǿƻǊƭŘΣ ŀƴŘ ƘŜ ŎŀƴΩǘ ŜƳǇŀǘƘƛǎŜ 
ǿƛǘƘ ƻǘƘŜǊǎΣ ǎƻ ǘƘƛƴƪƛƴƎ ŀōƻǳǘ ƻǘƘŜǊ ǇŜƻǇƭŜΩǎ  
ŎƘƻƛŎŜǎΣ ƳŀȅōŜ ƴƻǘΦέ 
Mum, child with SEN, England 

ADD/ADHD 
Of those involved in the research, parents of children 
with Attention Deficit Disorder (ADD), or Attention 
Deficit Hyperactivity Disorder (ADHD) feel their 
children can struggle to make good decisions about 
spending. 

ά9ǾŜƴ ƛŦ L ŜȄǇƭŀƛƴ ǘƘŀǘ L ŎŀƴΩǘ ŀŦŦƻǊŘ ƛǘΣ ƻǊ ǎŀȅ ΨƛŦ 
mummy buys this then ǿŜ ŎŀƴΩǘ ƘŀǾŜ ǘƘƛǎΩ ƘŜ 
ǿƻǳƭŘƴΩǘ ŎŀǊŜ ƛŦ ƘŜ ǿŀƴǘǎ ǎƻƳŜǘƘƛƴƎΦ ¢ƘŜǊŜΩǎ ŀƴ 
empathy missing there and attention span. I think 
they have another hurdle to understanding about 
ƳƻƴŜȅ ǎǘǳŦŦ ǘƘŀǘ ƻǘƘŜǊ ŎƘƛƭŘǊŜƴ ƳƛƎƘǘ ƴƻǘ ƘŀǾŜΦέ 
Mum, child with SEN, England 

 

 

The breadth of scope of abilities and/or challenges posed by children  
with SEN means the impact on capacity for developing money skills  
varies from diagnosis to diagnosis and from child to child.  
 

Children with special 
educational needs (SEN) 
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Development delay 

Some of the parents spoken to describe severe 
development delay in their child, as such an interest  
in learning money skills feels a long way off for them, 
while they focus on communication with a non-verbal  
child, or managing anger and behavioural issues. 

άAlan is very oral sensory, so he would try to put  
all the coins in his mouth. But they are starting  
ǘƻ ŎƻǾŜǊ ǘƘƛǎ ŀǘ ǎŎƘƻƻƭ ŀƴŘ ǘƘŜȅΩǊŜ ǎǘŀǊǘƛƴƎ ǘƻ  
take the children to Tesco to buy things.έ 
Mum, child with SEN, England 

άMy son is non-verbal and developmentally  
is the same as an 18-month-oldΦ L ŘƻƴΩǘ ƪƴƻǿ  
ǿƘŜƴΣ ƛŦ ŜǾŜǊΣ ƘŜΩƭƭ ōŜ ǊŜŀŘȅ ǘƻ ǘƘƛƴƪ ŀōƻǳǘ  
Ƙƻǿ ƳƻƴŜȅ ǿƻǊƪǎΦέ 
Mum, child with SEN, England 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Additional support needs  
for children with SEN 
The parents of children with SEN included in the  
study often prioritise other areas of their development 
and as such developing money skills feels like a long 
way off for some of their children. 

However, when the time is right, these parents  
would welcome additional resources and support  
to help children with SEN, for example parents with a 
child with SEN mention: 

¶ Child Learning Disability team (CLDT*) in hospital 
expected to offer advice for those parents in 
England who already access this support; 

¶ TV programmes (aimed at a pre-school audience to 
ensure sufficient simplicity for children with SEN) 
could help explain money transactions in very simple 
terms e.g. CBeebiesΩ Biggleton; a pre-school live 
action series featuring a cast of five to seven year 
olds who go around an imaginary town pretending 
to be grown-ups; 

¶ Books with step by step, simple information,  
ǎƛƳƛƭŀǊ ǘƻ Ψ!ƭŀƴΩǎ .ƛƎ {ŎŀǊȅ ¢ŜŜǘƘΩ a book aimed at 
children from two years about the importance of 
brushing teeth. 

 

*works closely with other services to provide specialist 
support to people with a learning disability, and also  
their families carers.  They might work with physios, 
education, community care, mental health care,  
speech and language therapists. 
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Part two: parents  
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tŀǊŜƴǘǎΩ ŦƛƴŀƴŎƛŀƭ ŎŀǇŀōƛƭƛǘȅ 
According to those involved in the research, pŀǊŜƴǘǎΩ ŀǘǘƛǘǳŘŜǎ and  
behaviour towards money (spending and saving) together with their  
own experiences of money growing up, shapes how they choose to  
talk (or not talk) to their children about money. From analysis of differing 
parental experiences and behaviours, the following model is created: 
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tŀǊŜƴǘǎΩ own parents as role models 
Consistently, the parents in the study talk about  
the importance of their own parents in shaping their 
attitudes and behaviours towards money and also in 
how they now approach money matters  
with their own children. 

After talking with these parents, four different  
adult types are identified in the research: 

1. had a good parent role model and continues  
that pattern: continues to follow the example  
set by their own parents. They continue to  
budget carefully, live within their means and  
save regularly. Provide an ongoing positive  
role model for their young children; 

2. had a good parent role model but are less 
financially capable themselves: found the strict 
budgeting of their parent(s) overly restrictive and 
now choose to spend more than save and indulge 
their children (whether financially able to or not); 

3. had a poor or absent parent role model, but  
have learnt how to be more financially capable 
themselves (minority): have made mistakes  
e.g. credit card debt and poor credit rating in  
late teens/early twenties, but have turned 
 things round (either on their own or with  
the support of a partner who is good with  
money management); and 

4. had a poor or absent parent role model and have 
struggled to break the cycle of poor financial 
management: spend rather than save, may have 
debts which in some cases can feel out of control 

άaȅ ƳǳƳΩǎ ǾŜǊȅ ƎƻƻŘ ǿƛǘƘ ƳƻƴŜȅΦ ¢ƘŜȅΩǾŜ ǘǊƛŜŘ 
their best to bring me and my sister up to be good 
with money. Unfortunately, ǿŜΩǊŜ ƴƻǘ ŀǎ ƎƻƻŘ ŀǎ 
them ..Φ L ǘƘƛƴƪ ǿŜΩǾe always been quite spoiled  
ŀƴŘ ǘƘŜƴ ǿŜΩǾŜ ŀƭǿŀȅǎ ƘŀŘ ǘƘŜ ōŀƴƪ ƻŦ ƳǳƳ ŀƴŘ  
dad in the background to bail us out if things  
ƘŀǾŜ ƘŀǇǇŜƴŜŘΦέ 
Mum, six to six and a half years, England 

άL ǿŀǎΣ ǘƻ ōŜ ƘƻƴŜǎǘ ǉǳƛǘŜ ǎŜƭŦ-taught. Like when  
I was very young, I would save up pocket money  
ŀƴŘ LΩŘ ŀƭǿŀȅǎ ǎŀǾŜ ǳǇ Ƴȅ ƭǳƴŎƘ ƳƻƴŜȅΦέ 
Mum, four to four and a half years, England 
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