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Introduction




Research mns & purpose

Evidence suggests thalhose with a high degree of financial capability in
adulthood havein many casesleveloped this throughout their childhood.
The Moneyand Pensiors Servicehas conducted extensive research into
financial capability in children and young people agsevento 17 years,
however a knowledge gap was identified amongsiur to sixyear olds.

Background context

One of the aims of th&loney and PensiaiService
isto ensure all children and young people receive
the financial educatiorthey need to be able to
manage their money well and make the right
financial decisions later in life as they become
more independent of their parents/guardians.

There is a range @videncefrom research orchild
developmentthat indicatesthe importance oftarting
to support and encouragfinancial capability early,
from the age othree and certainly before the age
of seven

2 KATS GKS Hnmc [/ KAt RNBY
FinancialCapability Survey began to understand
what children aged four to six are learning about
money, this research aims to explore further what
financial capability looks like prior to seven years
of age, how it might be measured and how it might
be supported by parents and those working with
children under the age of seven.

Research objectives

1 What financial behaviours, skills, knowledge
or attitudes can be observed amondetr to
sixyear olds?

1 Which of these financiddehaviours skills,
knowledge, attitudes and experiences may
be particularly valuable indicators of financial
capability in practice and helpful in the
development of financial capability?

| KAt RNBY FyR &2dzy/3

LIBE dSiyd aldsFA Y I y OA | €

1 How might financial capability fiour to
sixyear oldshe measured effectively to
indicate higher or lower financial capability?

1 What experience of financial capability
parents have and how is this communicated
to their four to sixyear olds (if at all) currently?

1 What aspects of fiancial capability do
teachers and childcare providers communicate
to four to sixyear olds currently?

Research programme

I 1y 2R19 thaviimeyand FemsisBefaeé
commissioned independent research agency
DJS Research to carry out qualitatigsearch
to assess thénancial capabilityf four to six
year olds

Although qualitative in natureye captured
views and opinions from

1 39children agedour to sixyears
i 75 parents of children agefibur to sixyears and

1 71lteachers and preschoolchildminderg
educators

The study generated a wealth of qualitative data in
the form of video output, transcripts, setbmpletion

guestionnairesandfocus group activity outputs e.g.

heatmaps

OF LIl oAafAalGey 4



Methodologicalapproach

In order to meet the objectives of this study, we adopted daki
methodology in order to incorporate the three distinct research audiences.

20in-home paired depth interviewswith childrenfour to sixyears

Thesesessionsncorporatd a range ofactivitieswith the children, includingecoin recognitionspending

vs. saving choices, understanding needs vs wants and awareness of money vocabulary aaagsjde
of discussion topics. In additipparentscompletedself-completion questionnaires order to gather more
detailed insight intaheir financial capability.

Tenfocusgroup discussionswvith parents offour to sixyear olds

(one conducted online)

The main content of these sessions were discussion based, though also incorposatecbapletion
questionnaireabout their financial capabilityvhich parents completed at the start of the sessibBuringthe
sessiorparents alsdh RSY G A FASRKR A0 o KRYOKYy &2y Se alAftfa GKSANI OKA
GKAOK 2yS& IINB F3S | LIINBLINALFGSS o0dzi GKSANI OKAf RNBY
appropriate.

Eightonline group discussiors with teachers and childcareroviders
Teachersompleted a series of activitiedongside online discussi@s part of the sessigrspecifically
theywere:llj dzA O1 LRt f & I yR ARSYGATehanbnediapt RNSYy Qad OdzZNNBy i

Fieldworklocations

Paired depthinterviewsand focus groups

were conducted in rural and urban
Glasgow locations across the UK (as indicated on
the map)

Newton Mearns Teachers and childcare providers

Leeds participating in theonline group
discussions were recruited from
across Scotland, England, Wales
and Northen Ireland

Marple  Fieldwork timings

Cheadle Most of the qualitativefieldwork was
conducted during w/c 9th, 16th, 23rd

and 30 Septembe2019 with one final

LI NBy (& Q seE@iddiming 3 NP dzLJ
w/c 11 November 2019

Belfast

Newtownabbey

Newtown

Wrexham
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Samplebreakdown

During the inRhome depthinterviews,we spoke to a total of 39 children agémiir to sixyears of ag€along withat
leastone of their parents)

, Ethnicity:
Number of children:
9
White British 32
8
Asian(Indian, Pakistani) 5
7
Dual heritage 2
6
6 6 . .
5 Housing &locality:
4 g Urban 25
g
3 p
§ g g Rural 14
@ o >
2 > > ™~
=5 n v
< J .
1 I = = Flat/maisonette 8
L3 = o
0 Terraced 9
Money and Pensions Service macro segments: T e 14
The vast majority of Detached 6
children in our research
sample were from homes Other (e.g. pub) 2
OfFaaAFTASR |
This is in line with the Gender:

Money and Pension
Service segmentation
demographics, which
indicates household
composition of those in

a Squeezed segment is 20females 19males
more likdy than other . .
segments to have at | 2dza SK2f RQa {9DY

least two children.

m Struggling = Squeezed = Cushioned
Sample breakdown

Scotland x 8

Northern Ireland x8

Wales x 7

England x 16

B mCl mC2 uD mE
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In our focus group discussionge spoke to B parents(from fresh sample to the paired depth interviewgho had
at least one child agefur ¢ sixyears of age

t I NByGaQ | : / KA ethhioity:
25 White British 61
Dual heritage 5
20
Black British 3
15 20 Other (Asian, white Asian, 6
Indian, Caribbean, Pakistani)
10 » Housing & locality:
o
£ g £ s Urban 50
o o o
5 g > > <
Q S a Q2 Rural 25
) =] wn
) i’ - E
0 Flat/maisonette 15
/] KAt RNByQa F38a o6ydzyo.
t F NB )/ uQa Terraced 21
Semidetached 21
Four to fourand a halfyears 2
) Detached 12
four and a halfto five years 1
o dahal 1 Other (e.g. pub) 6
ive to five and a halfyears 53females
five and a halfto sixyears 1 | 2dzaSK2t RQa { ¢

Six to sixand a halfyears 2

sixand a halfto under seven
years

22males
SENfour to underseven years 2

Money and Pension Service segments:

AuBuCluC2uDmE

Sample breakdown

Scotland x16

Northern Ireland x 16 l

Wales x13

England x30 |

m Struggling = Squeezed m Cushioned

I KAt RNBY IyR &2dzy3 LBRdSK®REdsTAYFYyOALt OF LI oAt AGEY



We also spoke t@1 childcare providerand school teaching staff:

Year groups: Staff job title/role:
25 Teacher 54
Childminder 12
20 Other
(nursey assistant, 5
TA, SEN TA)
15
17 16
= -
@ E
10 = =
. o
8 5 & o o
= = L @ u
3 a a S o8 o
@ g5 - ~
= & § x C
0

Sample breakdown

Scotlandx 19

Northern Irelandx 18

England x 19
Wales x15

I KAt RNBY IyR &2dzy3 LBRdSK®REdsTAYFYyOALt OF LI oAt AGEY 8



Part one: children




Money skills comprehension

Within this study, & A f R dNBeys@ridingof money and related skills are
limited to a basic comprehensiobetweenfive and a halfand six years with
younger children five yearsand under, showing few signs of understandinggt.

Prior to developing any money skillee youngestchildren(under five years)n our study describenjoying spending
time countingcoins(the number of coins, rather thatheir value) holding coingn their hands putting them in pockets
purses or money boxe 2 6 SOSNE GKA& AYydiSNBald Ay YzySeée R2SayQi
comprehension until arounfive and a halfyears.A number of areas are identifiday parents, teachers and children
themselvesas indicator®f money skills comprehension in children adedr to sixyears:

Coin and note recognition
Language

Childrenin our studyagedfive andunder,refer to
pennies and pounds rather than coins and notes.
Some even use the term dollars as a general term for
money, suggesting influence from American TV,
YouTube andaming is shaping their understanding.

dl find Woody is watching YouTube, so a lot of
American kids are obviously talking about dollags
Mum, four and a halfo five years, Squeezed, Belfast

Overthe age offive years children are more
comfortable with the terms coins and notes.

Symbols

The symbols fofs and psre not widely known
amongst childrenn our study agedour to sixyears.
The youngest childretfive yearsor under,can even
FdadzyS GKS M aA3dy Aasd Wo
as a letter in the alphabet rather than denoting pence.
This is particularly confusing for children in Wales
attending Welsh speaking schools where a ¢ may be
used for ceiniogau (Welsh for pence).

AAYyOS Ay 28faK 8 Lz |
of time is taken to translate resources or explaining

to the children that when dealing with money we

put a \€Cafter it.€

Teacheyyearone/two, Wales

t 2

Recognising coin and note values

At four years of age recognising coin and note values
isreliant onguess work. At the time of the research
(September and October) tHeur-yearolds included

in the study were either yet to start school, or had
only recently joinedeception class (oraquivalent in

the nations),so learning numbers is still very ngew
making coin recognition tricky.

| KAt RNBY IyR 82dzy3 LBRISK@REAdSTAYFYOALt OF LI oAt AGEY 10



Byyearone (children aretypicallyfive years old in
September/October) moathildrenincluded in the
researchwerel 6 f S (12 Wg2NJ] 2dziQ
by looking at the number on the cqihowever, they

do not yet recognise coins by sight. Indeed, confusion
can arise wittbp/50p coins and £5/E5@here the

larger numbers are less familiar for this age group.

Fromfive and a halto sixyearsthe childrenin our
studywere able to recognisat least some coins by
sight, particularly if parents have involved them in
paying for items when visiting the shops.

Gy f221Ay3 F2N (KS
Child five and a halto sixyears, SqueezedBelfast

Summerborn childrenin this age groulso appear

to be more confident in recognising cojierhaps
because they have been in the education system for
longer than a child of the same age in $&hoolyear
below.

How money is used in the real world

Shopping transactions

All children agedour to sixyearsincluded in the
researchhave an understanding of the basic premise
of shopping transactions; a shopkeeper and a
customer, the exchange of money for goods.

However, the concept of receiving chan@®m cash
transactions)s confusing for all but the oldest
children (fromsixyears onwards), who are able to
work out simple math&alculations, but everhen,
change involving decimal place calculations (pence)
can be too difficult.

oChildren may baused to observing transactions,
0dzi GKS& R2y Qi KI @S
might assume every transaction involves change.
They need to understand matching prices and then
OF f Odzf  GAYy 3D
Teacheyyearone/two, England

OWe start to teach coins iyear one, but their
understanding of place value is not consolidated at
this point so values higher thaB0pare hard for
GKSY X FyR GKS& OFyQi
come in until Yeafour, so pounds and pence are
really tricky for themég

Teacheryearone/two, England

| KAt RNBY FyR &2dzy/3

0 KS OByt Dyildiive tRefn a hilkded GenrfieddBsteadio?

R S Onioivel $kills.§. cairsagnitiorit

LIBE dSiyd aldsFA Y I y OA | €

Understanding value

Parents and teacheyalike reportin the researchhat
childran@dedolr2osiyyeaksstruggle o Qrigsp the

value of money, even once the basics of coin and note
recognition is established. Instilling a sense of

monetary value is a priority for parents when focusing

2y Y2ySe alAafttaeo C2NJ LI NBy
range of @sirable benefits:

1 an understanding that some items are expensive,

means children are more likely to treat them with
caree.g.table® LJ NBy i Q& Y20AfS L

a At @S Nan appréciatibn thatlifdémethingTs/mdré expensive

then you have to save for it e.g. holidayemeas

oHe asked which cost more, the holiday to Disney
2N GKS OF YLAY3 GNRL AY
Disney holiday cost thousands, and the camping
K2f ARF® ¢ a KdnwRRiRdGs D | S
0 K I lonesz
Mum, five to five and a halfyears, England

0K

il understanding that some itemare poor value
e.g. cheap plastic toysnd not worth spending
anyamount of money on

Tdzy RSNB Gl YRA Y3
mean a higher value; and

OKIFG t26a 2
i consideration thatdifferent items havelifferent
price points (values) and all things are not equal

G¢KSe SIFOK 320G 4GSy 9dzNR a
chose two toys, while the other wanted one more
SELISyaArdS G2& X ¢6KSy ¢S 3
dzLJA S GKAY1AYy3d KAA O0NPRGKS
Mum, five to five and a halfyears England

0 F

the pound it would be their dreams come trué €

Mum, four and a halto five years, England

While the parentsin the studymay be keen to instil

the value of money in children before moving on

G2 20KSNJ IFaLlsSoGa 2F vYzySe
recognise that in order for children womprehend

value they first need to understand some more basic
GKIFG R2Say(
Needs vs. wants

The youngest children (unddive years)involved

in the researcHind it difficult to differentiate needs

from wants, particularly when the want is very strong
Sweets stickers andoys in particular are more likely

to be cansideredHeed<at this young age.

OF LIl oAafAalGey 11



G¢KSe wl FTNARASYyRE 2
needthe toy aeroplan& & G A O1 S NA
need three meals a day .. a comfy bed yeah .. yeah
YR GKS& ySSR Al
Child four to four and a halfyears, Squeezed, England
Most of the children oveffive years of agéncluded

in the researclare able to more clearly distinguish
between needs and wants, which can come as a
pleasant surprise to parentParentsof these children
consider that perhapg KS ¢ 2 NR &
are used interchangeably by children when asking
parents for sweets, toys etbut in fact the
difference between the two are understood.

al 1Ay 3
in differentscenarios again illustrates ttienited
capacity to understand the nuances under the age
of five years. From talking to the children involved
in the researchwe found that:

1 Childrenoverfive years will typically choose a snack
if they are hungry (owvea toy), but childrerfive
years and undecan be more tempted by the toy
particularly if they cannot relate to the scenario of
being hungry

A choose the toy [Moderator: Even,ifike it says
you were hungry?].® 0 dzi
Boy, five to five and a halfyears,Squeezedwales

1 Similarly those younger children (undéive years)
are more likely to spend their money on stickers
rather than a bus fare to get home

1 Whendecidinghow to allocate£5 acrossthree
choices (toy, snack and savimgney) the youngest
children are often drivety instincts andhe picture
they like kest on the activity card, rather than
makinga considered choice

1 Children fromfive years of age typically spread their
coins across the three optionspreading their bets

1 Some children put all the money on the toy,
although this is more of a signifidrat they really
want the toy, rather than they expect a toy of
greater value than children who only allocate
one or two pounds on the tay

1 Only those children who are more familiar with the
concept of saving tend to put all or most of their
money on thioption.

| KAt RNBY yR &2dzy/3

FEASY éWierelioAey@8nYeS fron?? DA & A G
by R

wy & § R Eher

LiBL2 dSiy@a aldsTA Y I vy OA | ¢

S NIi k
asSSia X GKSe@
Earning money

®&a 2 Y S g K SilNthe filgtanstdnde Srfidretakird) pattinth& LI A Yy @ ¢

researchreport that money comes froriMium and

Dad. Other places recalled include; the cash machine,
the supermarket (some have seen parents get
cashback, but younger children calsobe confused
whenseeing parents receiving changethe

)thg @gngyasfg?p (bank), grandparents and

even the tath fairy gets a mention

Even the youngest childreat four to four and a half
years tend to know that mum and dad get their

(KS WO2NNBOGIQ RS oﬂ%%%%&oi”fg@w%ﬁo e ig Fis hagaftgn 4 | v ¢

cropped up naturally in conversation when children
ask why their parents are ggy to work (rather than
staying with them all day)

aLQtff arexr L KIFI@S G2 32 G2
cupboards and somewhere to live, and so you can
KIS yAOS G2eéa G2 LIXLe gAl

Mum, sixto sixand a halfyears,Squeezedyales

Amongst the childremcluded in the researchihe
concept of earning moneig understood by

all children agedour to sixyears, and fronfive

years some can recount that different jobs are paid

L Q YjusthhéwE K dfiffeArigBmounts (teachers confirm this is taught in

schoolin yearone), but inreality, they have limited
comprehension beyond thidndeed, avareness of
different types of jobs (outside those their parents
may have or those they see in their immediate worlds)
are understandably limited and they strugdde

discern which jobs pay more or less.

Gwaz2RSNF G2NY w2K2 PFINya (K
People who do the big jobs, like teachers,
2N £ 221Ay3 FFASNI LIS2LX S +y

Girl, five to five and a halfyears SqueezediEngland

v
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children fromfour to sixyears to grasp. Children
Oy |aadzyS GKIG G4KS LI NBy

earns the money for the household, rather than CESE StUdv
one who works from home.

a® YR GKSy KS arARz WLt EELTTEVEERETH LT EG TR SN
all the moneyQSo,he understands that daddy goes
outtoworkandearnsmoné > ¢ KSNBIF & 0S5 earning money for chores
athome S@SyYy (K2dzZZaKKE QR2 $2WRD QG
that ... because | drop him off and pick him up each
REe& FYR LQY I ¢}KSa R2 ar/2Y
GKAY]l L 62N ¢

Mum, five to five and a halfyears, CushionedEngland Region: Newtown, Wales

Age: six and a half to under seven years

How children get money

Pocket money Mum wanted to introduce the idea of

The yunger children (undesixyears)involved in the working to earn money to her daughter

researchk NB 2F0Sy dzy Tl YAE AL NJ (almost seven years) and teenage son.

Y2ySeQ o6dzyf Saa GKS GSNX k Different jobs within the home (e.g. oy
older sibling). hioovering the sitting room, doing the

dishes, etc.) are allocated different amounts o
of money so that the children understand

that there are different monetary values
depending on the time/feffort involved.

a,Sa wL 1y2¢6 oKFdG GKFIG A3
in your pocketsé
Boy, five to five and a halfyears, CushionedEngland

Most childrenfour to sixyearsin the researctlR 2 y Q (i
receive a regular pocket money allowance yet, with
parents assuming they are too young. Some parents
anticipate starting regular pocket money from around
sevenor eightyears of age. Although those with older
siblings, or hlf-siblings(who already get pocket
money)mayget pocket money from as early as

The children feel rewarded for doing the
job and have an opportunity to earn some
money too.

“I

‘ve got an older son, he's

five or sixyears of age. nearly 13, so he'll wash them

] ) . [the dishes] and then dry them and then
Those children in our study who do receive pocket Kayla will put them away, so then he
money are often encouraged to help out with jobs earns a bit more money, and Kayla will

at home in exchange for their pocket moneyg.e.

- ! : earn a bit less, so they understand that
tidying bedroom, helping stack the dishwasher.

they have different amounts
{2YS NBOSAGS LRO1SH Yz2ySe for different things.”
completing a job, according to an amount previously Mum

agreed for different chores, others get their money at

the end of the week. T —

Earning money

A mino[ity of chiflren in the research actually helped Occasional gifts _ _

LI NByGa 6AlGK WANRBGY dzJQ 2Sh@ekhildreh indhe SUtisyddsribefrécdWiny 2 Y S @
This is regarded as more than just pocket money and  occasional money from relatives (e.g. as/when

more like earning money in a grovwup sense. grandparents visit), or from parents for good

G{KS oAttt KStLI YS a8 dzL bghedoursdpingpgllat seheobofpr pedpiig R R &
mobile disco businss] and she knows she can out at home.

SINYy mp F2N GKFGo¢ aL R2y Qi IAGS KAY LRO1SG Y
Dad sixto sixand a halfyears Wales from like grandparents andor6 A NIi KRl 8¢ a | y R

Mum, sixto sixand a halfyears, England

| KAt RNBY IyR 82dzy3 LBRISK@REAdSTAYFYOALt OF LI oAt AGEY 13



However, for younger children (under six years)
GKSaS WNBgFNRAQ oAff
(e.g. comic or sweets) rather than actual money,
effectively bypassing the potential monegkills
learning opportunity.

Saving money

How money is saved by children

Most childrenagedfour to sixyearsin the studyhave

a money boxwe observed variety of sizes, shapes
andstylesF NBY RAy2al dzNJ Y2y Seé
to a special silver one. A few girls describe having

a purse in addition, or instead ,af money box.
However, some money boxes or purses can be lost,
ONRB{1SYy 2NJ aAavLie {SLI
sight and ait of mind.

Most childrenwho are saving money occasionatly
more regulaly, describe saving with no real purpose
or objective in mindThey are saving money because
they have been told to, or for sombecause they like
to keep it in one place so thean count it once in

a while.

The mrentsincluded in the researchon reflection,
feel while they have encouraged their child to save
Yy2ySesz (KSe KI @gSyqQi

Ff ol ea

children are aware (according to paré€s) it is not

2 F (i Ssyfficiéritlyl tép ofimiadfor ThanNty recalfit when i NB | {

talking about what money they have. Once more
it seems out of sight and out of mind.

Keeping money safe

Of the childrerincluded in the studyin principlethey
Wiy26Q YR ObngyshaBldbe kept G KI
safe e.g. in a purs@ a money box (perhaps even on

a certain shelf)in their room. The idea of someone

losing some money or misplacing a purse evokes
apprepSatesemative llesdrifkiang e.g: 944, cross,
cryingamongst all ages ohddrenfour to sixyears

G, 2dzQR a.Srying,N&ah ahdanxious. .
X y

FR YR I y.ANE ®¢ . .
VO Kb ot ¥ B2 s Baadel 2 T

In reality though, parents the studyreport that their
children frequently loser misplace theimoneyand
R2y Qi ySOSaalNrRtg 221 7T
GL R2yQld GKAYy|l akKS KlFa |ye
money, so if you give her a coin she just loses it,
AGQa t2aid oA0dKAnondgbokshe ¢ KS
spoke about has nothing in it even though | have
IABSY KSNI O2Ayasxs GKSNBQa @2
Mum, sixto sixand a hal%earg,Squeeze ales _ .
SELX I AYS U KS LJzN1lJ2 a s

or value in doing so, as such, it is more of a habit than Banks are mentioned by a few older children (from

an active @cision to save. Crucially, becaukese
childrenare not saving for a particular occasion or
item, they seem less able to move further along with
0KS ARSI 27F Al8d¢ed wken@ A y 3
choosing a comic, toy or similar outside of birthdays
and Q@iristmas their parents will provide the money
rather than suggest dipping into their money box
savings. Thethildrenl NB

Conversely, some children frofive and a halfyears
onwardsinvolved in the studywho are saving with a
specific purpose in min¢encouraged by parentg).g.
holiday spends, foa particular toy or piece of
jewellery, appear more motivated to sawegularly
and have a better understanding of the reason for
saving money

LG A& OSNE
that | really want | will need to save up for it to
KIS Sy2dzaK YzySe G2 3Si
Girl, five and a halto sixyears, Squeeze&cotland

In addition, parentsin the researchoften mention
bank accounts and Junior ISAs which are held in their
O K A fiaR&however, children have little or no
awareness otheir money saved in the banknd
OSNIFAYyte R2yQd NBOFf

| KAt RNBY FyR &2dzy/3

al gAYy 3 T2N danglvapchy o

K2 g

LIBE dSiyd aldsFA Y I y OA | €

five and a halfyears), but they are not top of mind.
Of the parentsin the researchthey feel that the lack
of tangible pass booksfewer banks on the high
streetrgsl |an iRr@aping reliance on internet and
telephone banking means banks are less familiar to
children today than whenparentswere children
themselves Few parents have taken their child to a

al 1 So
Borrowing money

The @rentsand teachersnvolved in the research
supportthe sameview that childrerfour to six
years have no comprehensionladrrowing money.

Thelanguage around borrowing money is unfamiliar
to children agedour to sixyearse.g. debt, mortgage

A Y LIk Ndinktying o G 2Thesterngegit cardimorzfamiliar, but tends to be

used in the context oinybank card rather than
distinguishing itself frondebit cards.

Parents feel strongly that this is an area which is
inappropriate for childreriour to sixyears to be

concerned with, and could risk unduly worrying

them about what are ostensiblyegarded as

WINRGY dzLJQ YI GGSNAER D

YdzOK A& &l SR 90SYy GK¢
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G¢KSe& I NB
as a parent you want to protect that innocence
rather than have them worry about debts and
a0dzFF ftA1S GKI Goé

Mum, sixto sixand a halfyears, Wales

Interestingly, one teachgparticipating in the research
explaired( K S
her yeartwo pupils (ageaixto sever) andfound they
were quite shocked by the very idea.

aL
more streetwise Yeafwos .. it blew their minds!
They saw it as stealing!

Teacheryearone/two, England

Invisible money

Contactless and chipnd pin payments

There is a high awareness amont childrenin the
studyof bank cards being used shops particularly
contactless. In London this is also a familiar action
when travelling orpublic transport(Oyster cards).

f shartdirheS! thiilk NJ & dzO KATK cash withdrawals

Some childrennvolved in the researchave seen/

can recall seeing their parents getting money from
an ATM, but again without the link to a bank account
this is just a machine giving out money, although
some parents will try to explain that the money

LINR Y OA LX & 27 wy s 3No%3edpking opbelonggtohem. 5 5 vg o5

Online payments

02dzOKSR 2y yS3lIGAGS Y 20hhe purshaseKareXatniias toexHildrer &rom

five years of agevho were involved in the resednc
although their language tends twe more descriptive
of the device than the method, e.g. buying things on
the computer, or on the phone

These hildren are able to recall various examples of
online purchases made by parents, sometimes with
their involvament in making purchase decisions

G¢KAA Y2NYyAy3 YS | yR Ydzvye
F2NJ Y& O0ANIKRI& 2y KSNJ LK?2
Girl, sixto sixand a halfyears, Wales

daS FYR RIFIR 02dAK0G G2AfSi
However,thesechildren have no comprehension of Boy, five to five and a halfyears, Wales
how contactles; or chip and piq works_, and how this GKI ¢S 320 yS6 /2YOPSNES | YR
equates tq paying fqr goods. Islan_ action which Girl five and a halto sixyears, Scotland
occurs whilst shopping, but one without context or
understanding. In the absence of any experience of ~ But payment for online purchases is a mysterytte
visiting a bank or an understanding of bank accounts, Youngerchildrenin the study Older children (fronsix
the parentsin the research report theyieel unsure years) wonder whether you pay the delivery person
how to go about explaining thd S WA y @A & A o f véen the goods arrive at your house, but most )
LI eYSydaQ G2 GKSANI OKAf Rgchildrenparticipating in the researcB dza U R2 y QU
GLQEE 2F0Sy €S0 KSNI Wil LI 2GS 20 | engRdz (j3pdza i 83 27 220 Uik &U K
AK2LIWA YIS odzi aKS R2SayQizZNBAg tley RS2 gdh §iZ LeZdz 2dzau

LI @Ay3 F2NIAG G GKEG
Mum, sixto sixand a halfyears,Squeezedyales

G2 KSy 6S 46SNB INRgAY3

LJ2 ABpyisang §halko seyeipeds, \Waleg dzy

0KAY3
Of coursethere is an inherent risk if the purchase

dzLJzof opling/gdads ignotexplgined tQ ghitdren that

was money as in physical money. Trying to getthem UG KS& Ol y I d&ddzyS dKSé& +NB W
to understand that when you tap that card, or tap Of the parentsn the study afew also mention
your phoned K i 0 KSNBQa Y2 LIKe analdiybayniedty by Q\F%le Wate, or AfpZPay
are still giving them mone§ on their phones, buthe children do not seem to
Mum, four to fourand ahalfyears England have picked up on this latest development in
payment methods.
I KAt RNBY | yR 282dzy3 LBRdSk@@aAdSTFAYEYOALt OF LI oAfAGRY 15



Case study

Money skills comprehension:
online spending

Age: five and a half to six years

Region: Marple

A child who was playing with his dad’s
phone and looking at remote control
cars on Amazon, managed to add a car

to the online basket and then accidentally
pressed ‘collect’.

Amazon's one click payment meant the
first his parents knew of the incident was
when the Amazon delivery driver arrived
at their door.

“I tried to mess with my dad’s phone
and | accidentally pressed ‘collect’ so

that's how | pot my remote control car”
Child

— ]

In-app purchases
Parentspatrticipating in the researchlso mentionin-
alll) LJZNOKI asSa | a

R2Yy Qi

money.

GeKS 1ARA FNB 2y
PmnInnn 2y QAN dz f
A0GdzF¥ @2dz Ol y odz

Mum, four to four and a halfyears, Scotland

money skills comprehension

On reflection the parentsin the studyfeel they rely
heavily on invisible payments/ith some stating they
rarely carry cash. This reliance on contactless, card
payments or online transactions means their children
have few opportunities to learn from experience.

| KAt RNBY yR &2dzy/3

2
FY2G0KSN) @68QBdZ S GKPERERoUESYL REEH T
purchase which some children have encountered but Lo L ed
T dzf f & Rdzyf RS MBI AR dzy §  K{E dzazy®a i

LiBL2 dSiy@a aldsTA Y I vy OA | ¢

Someof theseparents question whether children
evenneedto learn about coins and notes given the
move towards invisible money Howeverthe
teachersinvolved in the researclieel strongly that
learning about thebasics of money neesto start
with money in a tangible formin order to provide a
relatable context for the more abstract concept of
invisible money transactions

oBven though their parents are now mostly using
cards, it is still important to be able to recognise all
coins and knowing that they are getting theorrect
amount of change from spending. They should also
learn that you can only buy something when you
have enougl® ¢

Teacherprimary one Scotland

Feelings about money
idSyR
oAt

The m@rentsincluded in the researcR 2 y Q (i
have high expectations of their (hRNBy Qa |
describe how they feel about money. But in fact, at
a simplistic levelve found thatchildrendo have an
understanding from arounélve and a halfyears of
age about some of the emotions which might be
experienced around money.

If someone spends all their money and has no money
left, the childrenin the studyfrom as young afive

and a halfyears expect that person to be sad because
0 KSe& ¢ ¢ @ buy angxhing else that they
might need. Interestinghthesechildren tended to
focus on the negative associations after spending all
their money, rather tharconsideringany possible
highsthe person might feelvhile they were spending.

G{IR 0680Idas (KSe s2yQi KI

0S o6ftS (2 odz f A

NE I
Girl, sixto sixand a halfyears, Wales

FyeGKAY3

0 KSY 3 YTHiaidncgnirast ford@vecinighed pagtigigating in
O NB Rheiiesearetpgrcrbedgeling exgiredwheniheyS NS Q &
g A G K NXBspend sgrpeyofdhiitowvmoneye.g on amuch

soughtafter toy.
Thechildrenin the researcHrom five and a half
vin‘ggf to feel
e of their

ability to spend these savings in future, rather than
any pleasure tken from just having a savings buffer.

GLF GKSe KIFI@gS t20a 2F Y2yS
be happy because they can buy bigger things

2y S RI&®E

Child five and a halto sixyears, England
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Foundationsto
acquiring money skills

The m@rentsincluded in theresearchprioritise other areas during early

stages of child development, but opportunities to acquire money skills are
introduced by some parents fronwvhen their child isaroundsixyears.

Child development priorities for parents

Case study

The priorities of the grents in the studywith regards
OK A t Kendopnaeat and learningetween the

aged offour to sixyears,isfocused on: Mﬂl‘lﬂ}" skills cumprehenslun'
1 behavioure.g. not hitting, sharing, focus on behaviour

being kind, listening, doing as teld

1 using mannerse.g. please, thaniou;
_ _ _ Age: four and a half to five years
1 socialskillse.g. respecting personal

space, making friendsnanaging emotions -
appropriately in different scenarios Region: Stockport

i school readines®.g. putting on coats

and shoes, changing for PE lessons In one family a large glass jar is kept in the

1 confidence and resilienceparticularly kitchen and as the children demonstrate
with settling into schoo] and good behaviour (e.g. nice manners, playing
1 supporting schoolearning hicely with siblings) a marble is added
to the jar.

e.g. phonics, numeracy, reading

If poor behaviour is witness by parents
then a marble is removed. When the jar
is full of marbles, the family enjoy a treat
e.g. a dayout.

Money skills are not spontaneously mentioned/b
parents as an area they consciously prioritise in
0§KSANI OKAf RQa RfGUDtS dixgedai¥y. Sy
dit is really about working on theirbehaviour at this
age... stopping them from trying to kill each otheg
Mum, sixto sixand a halfyears, Wales “We're not thinking about money yet,
it's more having something simple they
can see and understand [marbles] which
is linked to pood behaviour”
Mum

Parentsin the researchare reluctant to educatevery
young childrenabout morey

IntheO2y G SEG 2F LJ NewstiaQ LI
parents of childrersixyearsor underinvolved in the —
researchSELINB A4 NBaradlryos T
children about money, feeling they are just too

young. This is in part due to the perceived complexity
of the topic of money, but also a feeling that young
children have so many new experiences and areas of
learning to focus on and money skills are simply not
necessary yet.

Moreover,the idea of parents formally teaching
their children about money can feel quitaunting
leavingparentsin this studyunsure where to start.
Instead, some parents of children agedr to six
years feel their role is tmake the most ofeallife
everydayexperiencesand use them astart point for
discussions andpportunities for children to learn

| KAt RNBY IyR 82dzy3 LBRISK@REAdSTAYFYOALt OF LI oAt AGEY 17



Where and how an
understanding of money
skills are developed

We can observe from the children in this research, that their understandin
about money primarily comes from home and family, developed by everyt
experiences; school lessons meanwhile provide necessary mathematickd
and role play scenarios to cement learning.

Play based learning T paying for itemsbeing given the opportunity to pay
for an item_atthe till wait for chang

/| KAf R N_JS YQa _S I NI e SELISNAS y%grtﬂ:ula?lyﬁf sp\gr?rd;n ?rthdllaﬂﬂ%ne , SYuUuNBR
around playfirst just playing with coins and notes o 5 5

(real or play moneypefore developing into role TH LILAYIQ LI NByuaQ OF NR F2N
playing e.g. shops, posffice. often about entertaining their child at the end of

a shop rather than trying to explain the nature of

The m@rents and teachergvolved in the research contactless payments

report that girls are particularly fond of rolglaying
scenarios involvingashe.g. playing shops, keeping a 1 giving to charity and supporting school
purse with money fundraisers talking about how some people
have less money than others, someople

Toy tills withplay money are a popular toy from need additional financial suppart

two/three years of age and many childrenthe

studyagedfour to sixyears still have one at home, i taking tuck shop money to schadbeing

although it tends to be played with leas they get responsible for taking a small sum of money

older (outside of those who enjoy playing shops) to school and choosing how to spend it on

and may be broken, misplaced or missing batteries. tuck shop items

GKF@S | dAff odzi Al ySSRaysavingimbieldra dpEcifit ocdadioP& el LI | &

with it in a while X mum do you know where my till
is? Can | go and get &?
Boy, sixto sixand a hi#f years, Wales

9 visiting the bank a minority of parents also
include their child in visits to the bank e.g.
depositing business takings, putting birthday

Learning through observation money intoa bank account;

and everydayexperience i earning pocket moneyby helping at home being

Of the parentsn the study some encourage money paid an agreed sum of monggn an aghoc basis or

skills in their young children through responding to in the form of regular pocket money) with different

chilcHled questions and encouraging their child to WO2yRAUA2YAaQ Fdidl OKSR So3

engage in everyday scenarios involving money skills, ~ Which need to be completed each weeind

for example: 1 helping parents in their growrup jobs (in a

1 going to the shopsanswering queries about minority of casesp ®3® asSuuAy 3 dzLJ Uk
purchase decisions, allowing them to help with mobile disco business

selfa Ol YYAY IS WOl LWAYIQ F2N) O2yial OGf Saa LI e&yYSyda
or occasioally handing over money to the sales
assistant

| KAt RNBY FyR &2dzy3 LBRdSk@REdSTAY I yOAlf OF LI oAtAGRY 18



Within the research samplét is the parents who Teachers across all fonations participating in the
are consciously thinking about the importance of researchgstate thatmoney skillge.g. coin recognition,
putting the foundationsfor money skill$n place adding and calculating changae taughtaspart of
who will create natural conversations and everyday the maths curriculum

scenarios in which to discuss money with their young
children. These parents recognise the importance

of money skills and want to foster organic learning
opportunities rather than instil formal tutoring

A range of maths applications are taugthe

context of practical applicatiorte enablechildren

to apply their knowledge across measurements such
as length, time and money.

0As soon as they start asking for things | think it

N P =1 e s¢ also m porate ote prac% MOoNey - A
i\ozarnf\it;ug NI yd a2 ale WAF r% chgt%ns'\JN thé pels nSI Sdci IaFe K]F S
Parent five to five and a halfyears, Cushioned, tEconomilc (PSHE) curriculum e.g. yligying money

ransactians.
England
A . . I opl pl
LT 65QNB aK2LILMAy3 FyR uK bl?o?b tgﬁy |s C ar?d
@23dNIa LQff ale WwWyz2s> stl Is§v dggpg S
(KS& FNB 2y 2FFSNKE a2 uKSalg ean?feever aye AN tﬁ%he
Mum, five to five and a half year€England family unit.

However, this approach is not universal across
the parents with children agefbur to sixyears
involved in the researghwith many reporting they
have simply not thought of doing this previously,
in many cases feeling like children at this age
are too young to start learning money skills.

@ KFGQa @K@ dzisimpdtankci S OSNE
teaching the skills throughout the year and

handling real money and using it for real purpose,

rather than just teaching a money unit fahree

weeks of the yeate

Teacheryearone/two, England
G DSt Lo b eSS wi0a (318 GSthy3 kS Gav
A s fa x < . adweek at ho it ne d to bec nstag
y2ySes L 6ha ldAaGS akz0) eacﬁe%ear;%}?eﬁwo Eg}f’g% g s 1yssod
Mum, five to five and a halfyeas, England
GLQOS ySeSKESPLI HEYy2F (KAy3Iao LQOS
2dza i Maz¥ Y&R OFFQWNRRRYy QG 32 (Regdrthree Education for greater detail on
explaining whether a LOL doll is reallyorth £25.€ where moneskillsfit in the education landscape)
Mum, sixto sixand a halfyears, Wales

However,eventhe parentsin the researctwho are
consciously encouraging monegnversations with
their young childrerdraw the line at discussing more
grown up and private financial matters openly with
their children(for example, credit card debt, size of
mortgage) feeling this could be overwhelming for
them. That said, a few do reflect that they have
perhaps had disessionswith partnersin front of their
young children which, in retrospect, are too complex
and advanced for their young ears e.g. redundancy,
raising funds for a house build.

Schooibased learning

We learnt from the teachersvolved in the study
that children who attend preschool or nursery
settings are introduced to money skills through play
from the age of three years e.g. visiting local shops
and using money to pay for items, regiéaying shops
in the childcare setting.

| KAt RNBY FyR &2dzy3 LBRdSk@REdSTAY I yOAlf OF LI oAtAGRY 19



Child-centric nfluences on

Child-centricinfluencesmay impact LJ2
financial capability potential.

Child led influences

Ages/stages of cognitive development

Cdzy R YSyGltfte OKAfRNByQa
broadly be determined by their age and stage of
development! OO0O2 NRAyYy 3 (2
of cognitive development in childresdqurce:
https://www.simplypsychology.org/piaget.html
children agedour to sixyears are in the
Wredperationalstagedf development, wherhey
are learninghrough pretend playbut struggle with
logic and taking the point of view of other people.
At this young age their capacity for understanding
more abstract conceptsuch awalue or invisible
money, will always bdimited.

Gender
The marents and teacheri the studyrepor that girls
often favour roleLJt | € A y 3

OKAf RQa

2 K2 LAk da A pY YaBAs 29 Yy i a Pty R a

T A

2NJ yS3l

Y

aAlAOSt @

Inquisitive nature ofthe child

The extent to which the child is inquisitive and

guestioning by nature plays a key role in whether

tidg |chilg adkg guestiopspalputim@nenaprdipyrchasg A t

decisionslf the child is driving the questionthe

t Al 3 S (Ragntsin hezrgeascl reppd that theyramore

likely to use the opportunity to explain about different
money related topics.

dl was sorting out some old toys for the charity
and he asked me what | was doing. When |
SELX I AYSR GKIFG a2YS OKAf RN
he was really upset and helpechoose other

toys to give them.t was a chance to talk about how

some people have more [money] than othess.

Mum, five to five and a halfyears England
I OF RSYAO FaGal

/| KAt RQa y

A
I O

for an extended period for a task and using a purse or "ot necessarily an indicator of how well a child

KIFIyROF 3 UM thebeSelerveny @n result

in girlsshowing higher aptitude for money skills in
the early stagesf developnent between four and six
years

In addition,teachersin the researchieport thata A NI a
maturity levels tend to exceed that of boys at this age,
giving them an edge in terms of patience and
perseverance when learning about money e.g.
drawing coinsmakingcoin rubbing using paper and
crayons coin recognition tasksole play.

GThe girls tend to do a bit betterthey tend to
have more interest in playing with money and
role-playing shopkeepers
Teacheryearone/two, England

| KAt RNBY FyR &2dzy/3

LIBE dSiyd aldsFA Y I y OA | €

will acquire age appropriate money skills, although

Ay O2YO0AYlF A2y gAGK 20§KSNJ
attitudesandfamily financial circumstances, it can

play a part

bhe eachersdn the researcheport that
mathematical ability (of all areas of academic
attainment) is perhaps most influential e.g.
number recognition, place value, adding up
values and calculating change.

That said a child with redife experience of
money can often overcome any shdall in
their maths attainment.

Q@S YSO 2SN FAGEFAYAY T (
a whizz at adding up coins because they have

lots of experience at home.

Teacheyyearone/two, England
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Children with special
educational needgSEN)

The breadth of scope of abilities and/or challenges posed by children
with SEN means the impact on capacity for developing money skills
varies from diagnosis to diagnosis and from child to child.

Autism Spectrum Disorder (ASD)
Some dbildren on the autism spectrummay be able

to learn money skills in a school setting alongside their A G K WKA 3K Fdzy OlGA2y Ay 3

peers, but others are likely to find it very challenging.

Parents of children with ASBcluded in the research

High functioning autism

Teachers in the researdescribe some children

I dzi
with social conections, emotional sensitivity or

fixation on a particular idea or subject, but in fact
intellectually are on par with their peers and do

reportthatm { Ay3d OK2AOS RSOA aA aofsirugglalndikleatniag monep il Q

Jad Wl yiQ igpfotSeynhatia firhiltiesh y 3

with ASD

4SS 62yQli dzyRSNBRGI YR

That saidparentsin this study with a child who has
high functioning autisnfieel their child will struggle

0 K G with $org dbSract coreepstovioed they i@ adérNA S &

and | only have £10 in my purse,#/fS Wy S S R a Q for exainplergedple making different choices about

GKFG RFe GKSy 6SQff
2dzald KI @S f Saa
4 S RBegdihé comic, weneedthe groceries,
KS OF yQi
R2SayQid 3SG ¢oKI G
Mum, child with SENEngland

KS

Additionally,one parent in our research who has
a child with ASOJescribes her child haviridghly
challengingoehaviour, which can result in expensive

items (e.g. a tablet) getting broken on a regular basis.

Explaining thatertain items are expensivte a child
with severe ASD may be too difficult a concept for
them to grasp, resulting in frustration and upset for
parents, in addition to the extra cost for replacements
or repairs.

oMy youngest is six and is ASD, he can hbitey
GA2tSyd FyR F33aNBaargds
a2 GKFIGQa y20KSNJ O02ai o
Mum, child with SENEngland

| KAt RNBY yR &2dzy/3

Sy R dboiv theg spéndl of Savelnmoneyi
F2NJ ANRPOSNASad LGQaA

LiBL2 dSiy@a aldsTA Y I vy OA | ¢

FYR GKSy L
22 KINR G2 SELX
A

Q@S I20 WRA FrhikiNgagolit OK2 A O ¢

a S @ndivik g;et uleet'-ﬁ‘ meS NB ynqy@ttle boy, there is no world that exists
G I )/uaOCDSGE}’R KAY

FYR KAa 62NIRZ
gAUK 20KSNEX a2 GKAYy{1Ay3a |
OK2A0Sasx YlIeoS y2ioé

Mum, child with SENEngland

ADD/ADHD

Of thoseinvolved in the researcghparents of children
with Attention Deficit Disorde(ADD) or Attention
Deficit Hyperactivity Disorder (ADHD) feel their
children can struggle tmake good decisions about
spending.

GKFG L
KI g8 (K.

OBSYy AT L SELIX LAY
mummy buys thisthers S O y Qi

a 26 26dtORWBQ G f Gl BT ATTA EKAS/ 36 HiyKiAay 3

empathy missing there and attention span. | think

they have another hurdle to understanding about
Y2ySe aGdzFF GKFG 20KSNJ OKA
Mum, child with SENEngland
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Development delay Additional support needs

for children with SEN
Someof the parentsspoken todescribe severe The mrents of children with SENcluded in the
development delay in their child, as such an interest gy dyoften prioritise other areas of their development

in learning money skills feels a long way off for them 54 as such developing money skills feels like a long
while they focus on communication with a neerbal way off for someof their children

child, or managing anger afgthavioural issues.

) _ However, when the time is righthese parents

OAlan is very oral sensory, so he would try to put would welcomeaddtional resources and support

a}ll the cvoms'lnAhls mquth. But they,are starting to help children with SENor exampleparents with a

Uz O2@SNJ UKAa da aoK2z22z2ft iBwith SENG@fNegy aul NUAy 3 42

take the children to Tesco to buy things

Mum, child with SENEngland { Child Learning Disability team (CEPifi hospital
expected to offer advice for those parerits

oMy son is norverbal and developmentglly ) Englandvho already access this support
is the same as at8month-oldd L R2y Qu 1Y 26

g K S yz Af% - S QS NE K S Qtt  0S N& ﬁ@braﬁ%n?esaﬁhgdxayabreshhgﬁa‘ﬂﬂence to

K2g Y2ySé §2N] aoé ensure sufficient simplicitior children with SEN

Mum, child with SENEngland could help explain money transactions in veiyple
terms e.g. CBeebi€Biggleton apre-school live
action series featuring a cast fofe to sevenyear
olds who go around an imaginary town pretending
to be grownups

9 Books with step by step, simple information,
AAYAE NI G2 W! fdbgokedmedak 3 { O
children from two yearsbout the importance of
brushing teeth

*works closely with other services to provide specialist
support to people with a learning disability, and also
their families carersThey might work with physios,
educatbn, community care, mental health care,
speech and language therapists.
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Part two: parents




t F NByuaQ FAY
According to thoséanvolved in the researchpt NBy 0 & Q arddd G A G c
behaviourtowards money (spending and savintjgether with their
own experiences of money growing yghapes how they choose to

talk (or not talk) to their children about moneykrom analysis ofliffering
parental experiences andehaviours, the following model isreated

Learns

how to
manage

finances
through
making
mistakes
and/or
via
financially

: Follows
Adult outcomes example

set with
careful

budgeting

Parental influence and saving

FINANCIAL

HIGH LEVELS OF
CAPABILITY

Positive

Poor or Good role model

. Nature vs.

capable
partner

rola nurture?

model: Within adultsibling groups

role for own

model: children
careful

budgeting

LOW LEVELS OF

| KAt RNBY yR &2dzy/3

FINANCIAL
CAPABILITY

spend some are spenders while
others prefer to save

beyond
means and

experiences no savings

mistakes,

but feels
unable to
break
cycle of
spending &
debt

LiBL2 dSiy@a aldsTA Y I vy OA | ¢

& regular
saving

Enjoys
freedom of

making
own

money
decisions

Likes to indulge
own children by
spending on
them
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t | NBSowiga@nts as role models
Consistentlythe parentsin the studytalk about

the importance of their own parents in shaping their
attitudes and behaviours towards money and also in
how they now approach money matters

with their own children.

After talking with these parentsofir different
adulttypesare identified in the reseah:

1. had a good parent role modednd continues
that pattern: continues to follow the example
set by their own parents. They continue to
budget carefully, live within their means and
save regularly. Provide an ongoing positive
role model for their young children

2. had a good parent role moddjut are less
financially capable themseks found thestrict
budgetingof their parent(spverly restrictive and
now choose tespend morghan save and indulge
their children(whether financially able to or nqt)

3. had a poor or absent parent role model, but
have learnt how to be more financially capable
themselves(minority): have made mistakes
e.g. credit cardlebt and poor credit ratingn
late teens/early twenties, but have turned
things round (either on their own or with
the support of a partner who is good with
money management and

4. had a poor or absent parent role model and have
struggled to break the cycle of poor financial
management: spend rather than save, may have
debts which in some cases can feel out of control

Case study

Adult outcome type: one

Age: sixto six and a halfyears

Region: Newtown

One mum shares how her own mother was
very careful with the household budget when
she was a child and how her mum found
various creative ways of making the budget
stretch to the end of the week.

When she set up home herself, her mum
showed her how to keep a record book of
the household spending, to ensure she could
always balance her incomings and outgoings.
This approach is something she still uses
each week today.

“l was brought up to look after the
pennies then the pounds will take care
of themselves, I've stuck by that all my

life.”
Mum

" —
—

(’B.é YdZY.Qé @SN\E 322? éA[jK Y2y\JC‘|’ VY IN U U D U INJY O I

their best to bring me and my sister up to be good

with money. Unfortunately 4 SQNB y 20 | a

them .® L ( keklydys bged quile spoiled

YR GKSY 6SQ@0S tglea KIR

dad in the background to bail us out if things
KFdS KI LILISYSR®E
Mum, sixto sixand a halfyears England

GL 6+Fasx G2 o Staughe Yikeatlen Ij dza G S

| was very young, | would save up pocket money

YR LQR Ffglea al @S dzJ Y@

Mum, four to fourand a halfyears England
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